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Foreword
Reaching Public Librarians Across California

Public libraries, more than any other setting, assist a vast and varied
constituency.  The current environment demands public librarians move from
information mediators to educators in the areas of information literacy and
technology skills.  To support this role-shift, the Pacific Bell UCLA Initiative for
21st Century Literacies sponsored, in March 2002, two day-long workshops called
21st Century Literacies: Training of Public Library Trainers.  One session was
held in San Francisco at the SBC facilities; the other was held in Los Angeles on
the UCLA campus.  Workshop presenters for both sessions were children’s
services expert Virginia Walter, information literacy trainer Linda Braun, and
training expert Cindy Mediavilla.  Together they taught 49 librarians how to
develop Internet workshop curricula and shared techniques for training adults
and children. They also discussed the importance of building community
partnerships and creating action plans for the future.

This manual was developed for that workshop and captures its
fundamental elements.  It is filled with training tips, lesson plans, and resources
that will benefit public librarians who are considering ways in which to improve
information literacy instruction for their users.  Two “extra” chapters also appear
here: one on building community partnerships and the other on marketing library
services.  Both chapters were requested by workshop participants who needed
guidance on strengthening ties with their communities.

The Pacific Bell/UCLA Initiative offers several resources that complement
the use of this manual.  E-literate, a 15-minute video introducing information
literacy concepts, is streamed at www.newliteracies.gseis.ucla.edu.  In addition,
the SBC Knowledge Network Explorer 21st Century Literacies web site
(http://www.kn.sbc.com/wired/21stcent/) offers more than 30 online lesson plans
and several resources in information-, media-, multicultural-, visual-, and other
literacy skills.  We hope this manual and our other resources will benefit libraries
as they work to meet the needs of their communities in the 21st century.
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I. Introduction to
21st Century Literacies

Virginia A. Walter

The original mission of the public library was to improve individuals and
society as a whole by providing good books for citizens who could not afford to
buy their own reading materials.  Certainly books and reading have remained at
the core of what we do in public libraries.  We have even taken on a shared
responsibility with other educational organizations to teach the basics of reading
skills to adults who didn’t acquire those skills as children or who learned how to
read in a language other than English.  Adult and family literacy initiatives are
well-institutionalized services in many public libraries today.

Information services are also well-integrated into basic public library
services today.  All of us provide at least basic reference services and make use
of formal networking arrangements to provide more sophisticated levels of
question-answering and information providing.   Recently the nearly universal
adoption of digital information technology has revolutionized the ways in which
information services are delivered in public libraries.  Let’s look at just some of
the changes that Internet access has brought to public libraries:

• Library users can access information services, including those
provided by the public library, from their homes.

• Both library professionals and library users have become
increasingly reliant on the Internet as an information source.

• New customers are coming to the public library just to make use
of the computers and Internet access.  While public libraries
appreciate the business, some of these new users pose more of
a service challenge than others.
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• The uncontrolled content on the Internet has given rise to public
(and sometimes staff) outrage about the “inappropriate”
materials available to both purposeful and accidental
information seekers.

• That outrage has led policy-makers to mandate the use of
software filters to reduce the likelihood of access to
inappropriate materials.

• Librarians sometimes find their traditional defense of intellectual
freedom and First Amendment rights at odds with their own
values and those of the community.

• Searching for information on the Internet requires new skills for
both library professionals and library users, resulting in
increased and ongoing needs for staff development and for user
education.

• Public service librarians have had to adopt a new educational
role as they meet the need to teach library users how to use
digital information resources effectively.

This manual addresses the need for public librarians to become teachers
as well as information providers as they empower their customers to become
proficient in a new cluster of skills we are calling 21st century literacies.

What are 21st Century Literacies?

By using the plural of the word “literacy,” we emphasize that life in the 21st
century requires skills and competencies in many areas.  Print literacy, however,
continues to be the basic requirement for learning, working, and living—and
effectively using most digital media.  We assume that libraries will continue to
play a central role in encouraging basic alphabetic or print literacy in many ways,
including:

• Programs that encourage emergent literacy in preschool children;
• Reading motivation activities for children and teens;
• Book collections in English and other languages that address the

reading needs and interests of all ages;
• Readers advisory services;
• Adult literacy and family literacy classes; and
• Collaborations with other stakeholders, including publishers, authors,

newspapers, and schools.
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Information Literacy

A second 21st century literacy that has gotten much attention in the library
community is information literacy.  A simple definition of information literacy is the
ability to access, evaluate, and use information from a variety of sources.  An
information-literate person is able to:

• Recognize the need for information;
• Recognize that accurate and complete information is the basis for

decision making;
• Formulate questions based on information needs;
• Identify potential sources of information;
• Develop successful search strategies;
• Access sources of information, including computer-based

technologies;
• Evaluate information;
• Organize information for practical application;
• Integrate information into an existing body of knowledge; and
• Use information in critical thinking and problem solving.1

While public librarians would certainly endorse the desirability and
importance of this cluster of skills called information literacy, they have only
recently recognized that they share the responsibility for helping people attain
them.  We used to assume that educators in elementary and secondary schools
were teaching their students these skills.  We know now that schools need our
help in teaching and reinforcing the basic skills of information literacy.  This is
largely due to the Internet, with its unfathomable breadth and depth of
information (and misinformation) and its uneven and complex navigational tools.
Many teachers lack the skills to teach information literacy in this digital
environment.  Most schools lack adequate computer equipment to make digital
resources available to all students all the time.  Many adults graduated from their
formal schooling before the Internet was widely available and need the most
basic assistance in using digital resources.  One public librarian tells about a
group of senior citizens sitting at the computers in her library for the first time.
More than one woman assumed that the mouse should go on the floor like a
sewing machine treadle!

For all of these reasons, public librarians have been thrust into an
educational role.  We are now called on to reinforce the skills that young people
are beginning to learn at school, to provide guidance in the use of the Internet to
library users who are still insecure about this new resource, and in many cases
                                                  
1    Christina Doyle.  Final Report to National Forum on Information Literacy, June 24, 1992:
Summary of Findings.  ERIC Document ED 351 033.
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actually to teach or train individuals and groups in the basics of Internet
searching.  We do these things best when we do more than demonstrate simple
search strategies.  We are most effective when we try to teach the whole cluster
of skills outlined above.  The results are worth the effort if we can contribute to
the development of information literate citizens.

Here are some suggestions for ways that you can incorporate information
literacy skill-building into your public services:

• Offer workshops for parents on how Internet resources can help with
their children’s homework.

• Teach senior citizen groups how to use the Internet to communicate
with their grandchildren.

• Offer information literacy training to teens who volunteer to meet their
community service requirement.  Then have them assist patrons with
basic technology problems.

• Build information literacy training into your homework assistance
programs and regular class visits to the library.

• Train reference staff to offer basic information literacy tips to patrons
as they direct them to digital information resources.

• Offer workshops to patrons on using digital resources in particular
subject areas such as genealogy, consumer, employment or business
information, African-American or Latino cultural heritage, GED
attainment, etc.  Once you have developed the basic curriculum and
lesson plans, you can replicate the workshop over and over again.

• Offer training and Internet access to other city departments.  Hennepin
County Public Library offered to train their custodial staff—all
employees of another city department—in basic Internet usage.  They
emphasized Spanish language resources and made their computers
available during the night-time hours that corresponded with the
maintenance staff’s regular shift.  The result was that many custodians
began to use the Internet during their meal breaks and their
supervisors approved more work time for additional staff development.

We believe that the public library has a responsibility to be a leader in
teaching information literacy skills.  Without adequate training, people cannot use
the Internet effectively.  Without guidance, they are not able to search effectively
or to evaluate the information they find.   Education offers more reliable ways to
block exposure to inappropriate or undesirable information on the web than any
technological solution available today.  We can teach library users to be their
own filters by ensuring that they are information literate.  Finally, information
literacy is the fundamental skill all people need to continue to learn throughout
their lifetime.



8

“Ultimately, information literate people are those who have learned how to
learn.  They know how to learn because they know how knowledge is organized,
how to find information, and how to use information in such a way that others can
learn from them.  They are people prepared for lifelong learning, because they
can always find the information needed for any task or decision at hand.” 2

Media Literacy

Media literacy is a close conceptual cousin to information literacy.  It has
been defined as the ability to access, analyze, evaluate and communicate
messages in a variety of forms.3  Media literacy requires competency in decoding
visual images as well as text messages.  A media literate person is able to
engage with media with fluency and a certain critical awareness.

Public librarians have not concerned themselves much with media literacy.
We do provide materials in many media, however.  Our collections include video
and audio recordings as well as books, magazines, and digital information.

We are also learning that the Internet is itself a multimedia phenomenon,
incorporating static and moving images and sound as well as print.  This fusion of
many media is part of its appeal, of course.  We need to raise our users’
awareness about the ubiquitous presence of commercial messages on
informational and educational web sites and help young people resist their
seductive lure.  While we may not be leaders in media literacy education—as we
are in information literacy—librarians should make an effort to learn some of the
vocabulary and fundamentals of this 21st century literacy.

“The Internet borrows extensively from the conventions of alphabetic
literacy and is extremely dependent on the printed word.  Static web pages look
like billboards.  Interactive web pages mimic radio, telephone and live speech.
The way that pictures and texts work together in multimedia interfaces is
reminiscent of the visually stunning illustrations of Biblical texts seen in the
illuminated manuscripts of medieval times.  E-mail has revived letter writing.  In
some ways, digital media have the potential to revive and refresh oral and print
communication forms, by making new juxtaposition of image, text, and sound
possible.” 4
                                                  
2    American Library Association Presidential Committee on Information Literacy.   Final Report.
Chicago: American Library Association, 1989.
3    Patricia Aufderheide.  National Leadership Conference on Media Literacy: Conference Report.
Washington, DC: Aspen Institute, 1993.
4    Kathleen Tyner.  Literacy in a Digital World: Teaching and Learning in the Age of Information.
Mahwah, NJ: Lawrence Erlbaum Associates, 1998, p. 40.
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Multicultural Literacy

We don’t need to alert public librarians to the changing demographics in
California.  The residents of our communities and users of our libraries bring with
them a tremendous and constantly evolving cultural, ethnic, racial, and linguistic
diversity.  At UCLA, we teach our students to take continual scans of the
communities they serve, watching for shifts in populations and user needs.  The
time has long passed when a public library could develop a collection and service
plan for a stable community.  We now assume that change is constant.

The community of Lincoln Heights in northeast Los Angeles, for example,
was at one time populated by middle-class Anglos.  By the 1970s, its residents
had become so overwhelmingly Latino that Los Angeles Public Library changed
the name of its library to La Biblioteca del Pueblo de Lincoln Heights.  Now the
composition of the community has shifted once again, as the boundaries of
Chinatown have moved north.  Most of the people living in Lincoln Heights are
now ethnic Chinese.   The Vernon Branch on Central Avenue in Los Angeles was
once the center of a vibrant African-American community and housed a large
collection of materials relating to Black history and culture.  Now that community
is largely Latino, and the collection of African-American materials has been
broken up and redistributed to other libraries.

Responsible librarians make an effort to develop their cultural competence
in this dynamic environment.  Many of us try to learn at least the rudiments of the
languages spoken by our library patrons.  We learn to pronounce their names
and to identify the newspapers and other information resources that they prefer.
We use our information-seeking skills to locate publishers of materials in other
languages.  And increasingly, we count on the Internet as a source of relevant
materials for new populations.  Unfortunately, while the Internet has tremendous
potential to address issues of multicultural and multilingual information, there are
still some critical barriers.

The Children’s Partnership recently surveyed underserved Internet users,
most of whom are people of color and/or people with limited English language
skills.  These are the low-income people who are most disadvantaged by the
Digital Divide.  They found that:

Underserved adults want:
• Practical information focusing on the local community;
• Information at a basic literacy level;
• Content for non-English speakers; and
• Cultural information.
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Underserved children and teens want:
• Participation and self-expression;
• High-impact packaging with interactivity;
• Multimedia; and
• Youth-friendly tutorials.

Both adults and youth want:
• Easier searching and usability;
• Encouragement; and
• Involvement.5

Addressing these needs should be the highest priority for the public library
community.   In the 21st century, it may not be enough to rely on our traditional
and somewhat passive role of providing access to information.  We should be
developing the capacity to disseminate information aggressively.   We may even
need to create the information that our multicultural and multilingual communities
need.  And certainly, we need to be culturally sensitive educators and guides,
turning our libraries into friendly cyberspaces where people can make the leap to
the other side of the Digital Divide.

“Many underserved people obtain the information they want from family,
friends and other trusted people, so there is not a ‘felt need’ to go to the Web or
library to seek information….  Youth and adults alike want coaches and mentors
to guide them in finding what they want on the Web, suggesting sites or activities
to get started, helping use a tutorial and the like.  Moreover, they want an
environment where they can get literacy support or help with English if they need
it.  They want to be in a place where others in their community are doing the
same thing and where they can count on coaching and support to build their
confidence, answer their questions, and guide them in new directions.” 6

                                                  
5   Online Content for Low-Income and Underserved Americans: The Digital Divide’s New
Frontier.  Santa Monica, CA: The Children’s Partnership, 2000, p. 5.  Online at
www.childrenspartnership.org.
6    Ibid., p. 17.
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Working in the Future Tense

Futurists Watts Wacker and Jim Taylor talk about the importance of
expressing the future in the present tense.7   Our society has become so volatile
and the pace of change so rapid that tomorrow is already here today.  For
librarians, this means that we are always working in the future tense, continually
learning a new grammar and way of reading our world.

Unlike the steady evolutionary pace of earlier times, the technology-driven
changes we are experiencing tend to be nonlinear and nonprogressive.  They are
unpredictable and often threatening to those who like to feel in control.   All of us
are immigrants into the future.  Fortunately librarians carry with them an
impressive toolkit of values and skills that enable us to cross technological
boundaries with confidence and to guide others.

                                                  
7    Watts Wacker and Jim Taylor, The Visionary’s Handbook: Nine Paradoxes That Will Shape
the Future of Your Business, New York; HarperBusiness, 2000, p. 181.
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II. Training Principles
Cindy Mediavilla

Because the mission of the public library is to serve the entire community,
it is often hard to predict not only who will visit the library, but also how much help
that person will need in using your information resources.  Therefore, you must
be prepared to train patrons with all levels of expertise—or non-expertise!—how
best to use the Internet.

Choosing the Right Trainer

Although all public librarians should be willing and able to train patrons
how to use the library’s information resources, some of us are better suited to
conduct formal workshops than others.  When choosing an Internet trainer, you
should look for someone who is:

• Comfortable working with people as well as technology;
• Enthusiastic;
• Patient;
• Organized; and
• Willing to take on new challenges.

Technological knowledge is important, of course, but a good trainer is one
who enjoys sharing knowledge with others in a way that is understandable and
fun.  Workshop leaders should command effective presentation skills as well as a
repertoire of teaching techniques.  In addition, you will want a trainer who keeps
up on new Internet developments and is constantly refining search strategies.
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Assessing Your Clientele

Before setting a lesson plan, the library should survey its patrons to
assess what they want to know as well as what they need to know about using
the Internet.  Asking your users the following questions will help you decide what
type of training to offer and when:

• Would you be interested in taking an introductory Internet class?
• If so, what two specific things would you like to learn?
• What time would be most convenient for you to attend such a class:

morning? afternoon? evening? weekend?
• Would you prefer learning about the Internet in a language other than

English?

Once you have established the need for Internet training and have set a
date and time, then you may also want to assess your prospective students’ skill
levels.  Don’t feel shy about asking the following questions as part of the
registration process:

• How are your typing skills?
• Do you use a computer at home or at work?  How often?
• Are you comfortable using a mouse?
• Do you use a Macintosh or a personal computer (PC)?
• What programs do you use regularly?
• How often do you use the Internet?
• Do you have an e-mail account?
• What type of things do you look for on the Internet?
• What would you like to learn about the Internet?

The answers to these questions will help you design a workshop that is
relevant to your customers’ needs.  If, for instance, few of your students know
how to use a mouse, then you will want to include a brief hands-on exercise
demonstrating the different uses of single- and double-clicking as well as
dragging and pointing the mouse.  You should also keep in mind the differences
between Macintosh and other types of computers if your audience is comprised
of both Apple and PC users.
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Learning Styles

When designing your workshop, always remember that people have
different ways of learning new things.  While some of us enjoy experimentation,
others are more tentative and may need several demonstrations before venturing
forward on their own.  Depending on the circumstance, a person may experience
the learning process in many ways and on several different levels.

Level Characteristics Training techniques

Emotional Learners lack confidence and
so need lots of positive
reinforcement before trying
something new

Provide positive feedback;
encourage group support;
divide the workshop into
simple steps

Intellectual Learners need to be fully
informed before trying
something new

Provide an intellectual context
through readings and expert
opinions; provide
demonstration to show how
the product works

Practical Learners need to experience
the product firsthand before
becoming convinced

Encourage hands-on
experimentation

Learning new skills can be a rather uncomfortable process, especially
when asked to abandon or modify old, familiar skills.  For many people the
learning process is further complicated by something called “performance dip,”
which is the frustration experienced when trying to master something new.  As
Elaine Weiss points out in her book The Accidental Trainer, there are four steps
of competency every learner undergoes:

• Unconscious incompetence when an individual is not only unable to
perform a given skill, but doesn’t even know the skill exists;

• Conscious incompetence when a person knows about the skill but
can’t perform;

• Conscious competence when a skill is learned but carried out only
through conscious effort; and

• Unconscious competence when skills are automatically carried out.

Most of your workshop attendees will be at the “unconscious
incompetence” or “conscious incompetence” levels.  The good news is that your
students are eager to learn a new skill and so are positively motivated to seek
out this learning opportunity.
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Organizing the Training Session

To provide the best learning experience possible, the trainer must
carefully organize the workshop in advance.  Based on your patron surveys, a
set of goals should be developed to help guide the workshop.  Is the purpose of
the training session to introduce basic Internet searching skills or will more
advanced strategies be presented?  Is setting up e-mail accounts the primary
function or are you teaching folks how to look-up consumer information?
Whatever the purpose, expectations should be clearly stated at the outset and
adhered to throughout the workshop.  Adult learners have little patience for
trainers who veer off-topic.

Next, the trainer should decide which teaching methods would best deliver
the desired results.  While a lecture may appeal to the intellectual side of our
brains, even the most fascinating speakers will lose an audience after 15
minutes.  Therefore, trainers should make use of a variety of teaching techniques
to get the message across.  A combination of group exercises, demonstration,
participative discussion, visual aids, and well-written handouts can enliven even
the most mundane workshop topic.  Moreover, the most effective sessions are
those that stimulate a person’s eyes, ears, and hands, as well as the mind.

• Group exercises should be fun, non-threatening, and always relevant
to the topic.  If done correctly, such exercises reinforce what’s learned
by allowing participants to pair-up or form small groups to discuss or
practice the concepts shared. Directions are given beforehand and
should be easy to follow—if they are not, then you’re trying to
accomplish too much through one simple group exercise!  You and
your students should debrief afterward to make sure the exercise
achieved its purpose.  Participants should also be asked if the session
was worthwhile or merely distracting.

• Demonstrations are, of course, critical when learning a new skill.
Indeed, an effective demonstration is one that thoroughly models the
desired skill.  Because new skills are often difficult to acquire,
demonstrations should be presented as simply and as slowly as
possible.  Rather than insisting that a student master an entire
sequence of events all at once, the task should be divided into smaller,
demonstrable steps that are immediately put into practice.  Time
should be allowed during and after the demonstration for questions
and feedback.

• Trainers should use participative discussion as a way to gauge
comprehension of the topic as well as to tap into students’ existing
knowledge.  Not only does this allow participants to learn from each
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other, it also makes the workshop much more interesting for the
trainer!  Good teachers are willing to surrender the floor to lively and
relevant discourse, but are not shy about controlling the discussion to
avoid straying off-topic.  Because highly participative workshops can
run much longer than scheduled, opportunities for spontaneous
conversation should be well planned in advance.

• Using computerized visual aids, such as Microsoft Power Point, not
only adds interest to a workshop, but also demonstrates the very
technology being taught.  However, such aids are dependent on
sophisticated equipment that might not be available at your training
site.  Therefore, many trainers continue to rely on good old-fashioned
white- or black-boards, flipcharts, and/or overhead projectors to enliven
their presentations.  Having access to a writing surface, where new
terms can be introduced and student input recorded, is an essential
part of teaching.  Writing surfaces must be secured (not wobbly!) and
pens should be thick and dark enough to be seen by all.  In addition,
handwriting needs to be big and legible or else the message will be
lost.

• Handouts not only reinforce what is taught, but also provide a reminder
of concepts and procedures long after the workshop is over.  Effective
handouts capture key points and illustrate themes.  They also provide
room for students to record their thoughts through lots of white space
and fill-in-the-blanks exercises.  In designing your handouts, remember
that graphics should enhance not distract from the content.  Also, text
should be presented in large readable fonts.  Be sure to cite any
sources used and always include your name and date on all your
materials.
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Preparing Technology

Another major consideration in organizing a workshop is finding the right
training site.  Does your library have a computer lab or some other secluded
space where participants have hands-on access to computers?  If not, then you
may want to restrict training to hours when the library is closed.  If the library is
open, you should avoid periods when your computers are predictably slow due to
overuse (e.g., after school or in the evening).

When teaching with technology, always expect that something will go
wrong and plan accordingly.  Test the equipment ahead of time and review all
exercises and demonstrations.  Make sure settings are correct on all the
computers.  Have back-up transparencies and handouts ready in case your
computer goes down.  In addition, you should know the material so well that you
can proceed even without benefit of demonstration.  If a glitch occurs during the
workshop, apologize for the inconvenience and calmly move on.  Confident
trainers will use the situation to show that equipment failure and/or mistakes are
integral to learning the limits of how things work.

Presentation Tips

Once the workshop agenda is developed, it’s then time to prepare the
presentation.  As a rule, it takes approximately three hours to prepare for every
one hour of training.  Therefore, a two hour workshop would take an estimated
six hours to prepare.  Even if you have led the workshop before, you will still
need plenty of time to review your notes, update your demonstrations, and
practice your presentation.

The best way for a trainer to prepare for a workshop is to know the topic
intimately.  You will want to keep current by reading relevant literature as well as
through firsthand experience.  You should also be ever on the lookout for new
ideas and techniques by attending other people’s workshops.  But remember:
just because you are now an expert in the field doesn’t mean you have to share
the entire scope of your knowledge with the students.  Workshop-goers don’t
want to be overwhelmed; instead, they want to know just enough information to
learn that new skill.  Good trainers can distinguish between information that’s
“need to know” and just plain “nice to know.”  When conducting workshops,
knowledge should always be shared on an “as-needed” basis only.

Good trainers also focus on the needs of the students rather than on the
powers of technology.  Always keep in mind your own first experience with
computers and empathize with novices.  Be patient and non-judgmental in both
voice and body language.  New words and concepts should be defined in
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layperson’s terms and jargon should be avoided.  Listen to and observe your
students.  Are they complaining or quietly struggling?  If so, then modify the pace
of the workshop.  You should know the material so well that you can easily skim
or skip portions that are irrelevant to the group.

Although there may not be time for participants to get to know each other
very well, there are ways to help the group feel more inclusive.  Name plates
eliminate anonymity and are easy to make by simply folding over pieces of
heavy-stock paper.  If possible, find out attendees’ interests at the beginning of
class and incorporate these into the workshop as examples.  In addition, you can
encourage class discussion by referring students’ questions to the group instead
of automatically providing the answers yourself.  Trainers should walk among the
participants, smile, and maintain good eye contact.  If a staff member isn’t
available to act as a roving helper, then ask a more experienced student to assist
the slower folks.

People learn by metaphor, so your examples should relate to situations
and things the students already know.  For instance, searching the Internet may
be equated to shopping at a supermarket or large bookstore.  Likewise, web sites
can be compared to street addresses.  During practice sessions, students should
be encouraged to search for web information of interest to them.  Soap opera
fanatics, for example, may want to look-up information on their favorite actors,
while hikers may be interested in the latest weather report.  By allowing
participants time to “play,” you reinforce how relevant the Internet can be to one’s
life and interests.  This way the person will be more motivated to learn a skill
even if it is difficult to master.

Good trainers are enthusiastic about their topic and convey that
enthusiasm through their voice and body language.  When you want to build
excitement, speed up your narrative, speak with extra energy, and gradually build
up your volume so by the time you reach your main point, you are speaking
noticeably louder.  On the other hand, speak more slowly, deliberately, and softly
when you want to emphasize something especially important.  Pausing in the
middle of a sentence not only catches everyone’s attention, but causes
anticipation.

Perhaps most importantly, trainers should practice the workshop aloud
several times before entering the classroom.  Not only does this help you
familiarize yourself with the material, but it also helps determine pace and length.
Don’t forget, however, to allow adequate time for group discussion,
demonstrations, and hands-on exercises.  If you have led the workshop before,
you may want to consider updating your anecdotes and group exercises to keep
the material fresh.  There is nothing quite as tedious as trainers who are
obviously bored with their own workshop!  You should approach each session as
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a new experience—after all, you will be facing a whole new set of expectant
students with needs of their own.

Finally, at the end of each workshop, participants should be encouraged to
evaluate the effectiveness of the session.  At minimum, trainers should try to
assess:

• Whether the workshop met expectations;
• How the workshop could be improved; and
• What other workshops the library should offer.

Although feedback should be elicited throughout the session to make sure
the training is on target, anonymous written evaluations should also be submitted
at the end.  These comments can then be used to strengthen the library’s training
program.

Handling Difficult Situations

No matter how well you have prepared, something inevitably will go wrong
with your workshop.  Always remember, you are in control and so should never
feel shy about handling the following situations:

• Questions you can’t answer.  No one knows everything!  If you don’t
know the answer to someone’s question, admit it and either refer the
person elsewhere or offer to do some research later.  You can also
refer the question to the group as one of your students might have
experience in that area.

• Disruptive students.  Cliques form even in the briefest of workshops
and so you may find yourself competing with chatty or disrespectful
trainees.  Ask the disrupters if they have something to share with the
group or simply stand near them.  If the workshop lasts several hours,
you may want to separate them by moving their name plates during a
break.  If this doesn’t work, then you can always politely ask them to
leave.

• Know-it-alls.  Given enough time, one of your students will usually
emerge as an expert on the topic you are trying to teach!  Be polite, but
don’t allow the person to hog the floor.  If you are asked an irrelevant
question, suggest that the two of you discuss the matter after class.
You should also encourage others to answer questions by saying,
“Let’s hear from someone else this time” and then call on another.
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Training Staff

Unlike library patrons who are self-motivated to attend workshops, staff
often have no choice in the matter and so may resent the fact that they are being
“forced” to learn new skills.  Resistance often occurs when staff are afraid to be
thrust into new situations over which they feel they have no control.  In addition,
they may be insecure about leaving their “comfort zone” to learn something new
and unfamiliar.

The best way to handle staff resistance is to acknowledge that it can be
scary to acquire new skills.  Trainers should create a friendly learning
environment by providing encouragement and positive feedback.  Training
objectives should also be described within a larger context explaining how the
new skills will help staff do a better job.  Furthermore, workers should be allowed
to attend sessions in pairs so they can coach each other.  After the workshop,
“play time” should become part of an employee’s regular routine when new skills
are practiced without interruption from colleagues or the public.  Follow-up
training should also be scheduled to help staff refine their skills and encourage
continued success.

When designing staff workshops, be sure to make the exercises as
relevant to daily life as possible.  Although some employees may be less
enthusiastic than others, they all do share common work experiences that can be
incorporated into your lesson plan.  Recognizable, real-life scenarios should be
cited as demonstration examples, with discussions focused on how the newly
acquired skills will help resolve library problems.  The more it relates to a staff
member’s everyday life, the more readily your training will be received.
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Library Association, 2001).
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Learning,” Innovation Abstracts, v. 6, no. 8 (March 9, 1984).
(http://www.hcc.hawaii.edu/intranet/commi.../FacDevCom/guidebk/
teachtip/adults-3.h.).
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III. Working with Young Learners
Linda Braun

The LeoClasses website (http://www.leoclasses.com/ucla/training/)
provides materials related to the principles discussed in this chapter.

I bet you’ve heard it said, or even thought it yourself, that children (and
teens) know a lot more about computers, and the Internet, than adults do. The
truth is that’s really a myth. What children know is that they don’t have to be
afraid of technology and that pushing the wrong key doesn’t mean terrible things
will happen. As a result, they are pretty much fearless when it comes to using
computers. Unfortunately, adults don’t have that same sense of fearlessness. So,
they take a child’s ability to point and click without hesitation as a sign of an
advanced level of knowledge.

You can make use of a child’s fearlessness. Many children will be willing
to make predictions about the way technology works—since they think they are
the experts and pretty much know it anyway.  You can ask them to take leaps of
faith about what will happen when trying out something new on the computer.
You can ask them to try to figure something out and often they will leap at the
chance to problem-solve in order to determine how to accomplish a particular
task. (And in most cases they’ll figure it out without breaking anything.)

One of the best ways to get started when teaching children information
literacy skills is by doing a KWL. (The K stands for what I Know, the W stands for
what I Want to Know, and the L stands for what I Learned.) By starting off the
training sessions you do with children this way, you can find out what they think
they already know and what they want to find out. You can incorporate that
information into what you teach them and at the end you have a way of
evaluating the success of the training by finding out what the children say they
learned.
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Let’s try it ourselves.  What do you know about teaching information literacy skills
to children and what do you want to know about the topic?

K W L
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Internet Basics: Browsers

Sometimes we assume that navigating the web using a browser is
something that children are familiar with, understand intuitively, or learn by
osmosis. But actually this isn’t true. For many children figuring out how to
navigate a web site using a browser is something not easily accomplished. For
that reason it’s a good idea for librarians and teachers to spend time working with
students to instruct them on effective methods of navigation.

You can actually accomplish this by integrating browser skills into a
specific content lesson that uses a web site as its foundation.  For each site that
you have students look at (regardless of the content area):

• Ask them to predict where specific links will take them from the labels
provided.

• Ask them to let you know where they think they are likely to find
particular pieces of information.

• Make sure they tell you how to move back and forward within the site
and how to move from page to page.

• Ask them to let you know how to get back to the main page of the site.
• Consider having them begin to think about how each page on the site

connects or relates to another page on the site. (More about this later.)

The sites below provide good opportunities for talking with students about
navigation:

• Metropolitan Museum of Art – Explore and Learn
(http://www.metmuseum.org/explore/index.asp).

• Sounds from the Orchestra
(http://tqjunior.thinkquest.org/5116/?tqskip=1).

• What Was it Really Like to Live in the Middle Ages?
(http://www.learner.org/exhibits/middleages/).

• WordCentral
(http://www.wordcentral.com/).

You will want to ask students to think about and articulate how they
navigate a web site to help them learn how the web works. This takes students
beyond the simple act of pointing and clicking to thinking about what happens
when they point at a link, click the mouse, and go to a new page of content.
Students will also start to think about how they make choices about where they
go and how they get to the information they need when visiting a web site.
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Internet Basics: Web Addresses

Librarians figured out long ago that a web address is a useful tool to use in
evaluating web site content.  This is not something students are aware of nor are
they aware that there are differences in who puts content on the web.  For that
reason alone, teaching how to decipher a web address is an important skill
students need as they learn about using the Internet and the web.

Give students opportunities to predict who is behind a web site based on
the URL. In doing this you are giving them the chance to problem-solve and think
about who puts web sites together. Seek out URL examples that demonstrate
how information is presented differently depending on who presents that
information.  Provide opportunities for students to compare information on the
same topic in different formats (books, magazines, radio, television, and the web)
and from different points of view.

Here’s a simple process you might use in teaching students how to figure
out the meaning of a URL:

• Go over the basics of URL addresses with students to give them an
idea of how URLs work—what the domain name means and how to
understand the three letter suffix used in the domain name.

• Give students a list of URLs and ask them to predict who they think is
behind the site. You could give them a list of URLs all related to a
particular topic being discussed in the class or a mix of different URLs
that give you a chance to demonstrate how
authority/sponsorship/hosting has an impact on the content of the site.

• As students make their predictions, ask them to also explain why they
think their prediction is accurate.

• Once students have made their predictions, give them a chance to see
if their predictions are accurate.  Help students navigate through the
site to find information on who is responsible for the content.  If they
were not accurate, ask students to consider what threw them off.

• When students look at each of the sites, ask them what they think
knowing who is behind the site tells them about the information on the
site.

• In your discussions with students make sure to point out to them that
determining the authority of a web site through the URL is not an exact
science. Sometimes they might be surprised to find that the
owner/author/sponsor of a site has nothing to do with the domain name
extension for the site.
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After students have initial practice with predicting what they can tell about
a web site from the URL, you can give them more opportunities for learning about
web addresses. These include:

• Ask students to predict what the URL for a web site might be. Explain
that sites often use the same construction. For example, a company
usually has its name in the URL followed by the .com extension. So
ABC television would be http://www.abc.com/. A college or university
usually has its name followed by the .edu extension. So, UCLA would
be http://www.ucla.edu/.  Brainstorm with students what the URLs
might be for some of their favorite products, etc., and then let them test
their predictions.

• Have students look in newspapers and magazines and on product
labels to find the URLs for the entity behind the product or service. Ask
them what they can tell about each based on the URL listed.

• Help students find the URL for a state in the U.S.  Explain that each
state URL is constructed the same way:
http://www.state.twoletterabbrevation.us/. So the URL for the state of
California is http://www.state.ca.us/.  You can help students find the
abbreviation for “their” state by taking them to the post office web site
(http://www.usps.gov/) and helping them find the information on that
site. After students have figured out the URL for “their” state have them
visit the state web site and look for information about the state. Also,
ask students why they think the state URLs are constructed the same
way. Can they think of any other group of things that might share the
same web address format?

Web Basics: What’s the Difference? Books vs Web Sites

One of the most common things I hear is that librarians would like
students to understand when it is a good idea to use the web and when it’s a
good idea to use a book. One thing students need to learn is the similarities and
differences between what’s available on the web and what can be found in the
pages of a book. Librarians can help students with this by giving them
opportunities to compare and contrast all aspects of each type of resource.

You can help students to do this by:

• Picking a topic that students study in the classroom.
• Gathering books on the topic and giving each student, or teams of

students, at least one book to look at.
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• Having students tell you what are the different components of the
books they are looking at. For example, they might say table of
contents, author, cover, pages, images, text, index, etc.

• Having the whole class or teams of students visit a web site on the
same topic. With their list of the different components of a book, have
students see if they can find the same components for a web site.

• Listing any web site components that are different than those found in
a book.

• Bringing the class together to talk about the similarities and differences
between the two types of resources. Ask them what they think might
be better presented in each format and why.

• Having students look for a specific piece of information in the book and
on the web site and then compare what they find.

As students make their comparisons, some things to consider are:

• Some web sites don’t have an author listed. Is there ever a time when
a book doesn’t have an author? Why is it important to know the author
of a book or a web site?

• What are the similarities and differences in components that are the
same on the surface? For example, many web sites have a navigation
system that is very much like a table of contents. What’s the difference,
however, between a web-based table of contents and that of a book?
(The ability to use hyperlinks to move from section to section and the
fact that each section includes the table of content slinks.)

• How is the index in a book like a search tool on a web site?
• What are the pros and cons of adding sound and video to web sites

and the pros and cons of books that have no such interactive
capabilities?

• Many web sites include a credits page. Is this kind of information
available in a book? What’s the purpose of this information?

• Many web sites have a page listing awards the site has won. Is this
type of information available in a book?

E-Mail and Chat Basics: Rules of Communication

There is concern about the quality of writing that occurs when children use
e-mail. Some say that children are learning poor communication skills because of
the shorthand used when conversing online.

Ultimately, e-mail and chat provide teachers, librarians, and parents with
an opportunity to talk to children about forms of communication.  Children need
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to learn that different communication styles are appropriate in different types of
situations. For example:

• Children should know that spelling mistakes and abbreviations are
much more acceptable in a chat environment where the conversation
moves at a rapid pace.

• Spelling errors and abbreviations are less acceptable in a formal letter
or e-mail environment where senders have the opportunity to revise
their writing before pressing the send button or putting a letter in the
mailbox.

• Communicating with friends and family via e-mail or chat is very
different than communicating those ways with other people. Friends
and family are probably willing to accept certain pieces of shorthand in
communication. For others, however, this type of communication might
be less acceptable.

You can teach children the similarities and differences among various modes of
communication by:

• Creating a graphic organizer with a column for each of the following:
Phone, Letter, E-mail, Chat, Face-to-face.

• Asking students to brainstorm what they think is required to
communicate effectively using each type of “technology.” For example,
chat students might say: “Need to be able to write and think fast.”

• Asking students to consider the differences among the forms of
communication and which they prefer and why.

Remember that with many e-mail accounts you don’t need to be at the
same computer all the time in order to read and send e-mail messages. There
are many ways to read e-mail via the web from any computer.  For example, if
you use Yahoo (http://mail.yahoo.com/), AOL (http://www.aol.com/), or HotMail
(http://www.hotmail.com/), all you need is Internet access and a web browser to
access your mail.
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E-Mail and Chat Basics: Experts

One of the most exciting aspects of e-mail and chat is that each gives
students a chance to learn from experts in a variety of fields. For some
homework assignments, students want to e-mail or chat with scientists, authors,
mathematicians, etc., in order to learn about a topic.

Students might contact experts in a variety of ways. These include
accessing “ask an expert” services available on the web, taking part in an online
project such the Read In, or subscribing to an Internet mailing list in order to ask
questions of people interested in a particular topic.   Whatever method you and
students use, you will want to make sure that the experts are reputable and also
confirm they are willing to communicate with students.

One of the oldest and most well thought-out web-based expert services is
MadSciNet (http://www.madsci.org/).  At this site students search through a
database of questions previously asked. They can also ask their own questions.
The site is designed to make it easy for students to find answers and ask
questions. After a student asks a question, the responding scientist makes sure
to write the answer at a level that is appropriate to that student.  The answers
usually include links to useful web resources and other places to go to find
information.

As students get ready to send a message to an expert, it’s a good idea to
have them first write a draft of their message in a word processing program.  Talk
to students about the importance of phrasing the message appropriately so the
receiver will understand what is being asked. Work with students to revise their
message until it is in a form that will garner the information needed. When the
message is ready, students can copy and paste it into an e-mail program or
online web form.

Although the scientists who answer questions at MadSciNet are affiliated
with well-known institutions, you cannot be sure that those subscribing to and
sending information on a mailing list are authoritative sources for information. If
students use mailing lists as a source of information, it’s a good idea to discuss
with them how to determine if the source of the information is reputable. This
provides you with a good opportunity for discussing the importance of checking
out the author no matter what type of information it is—whether it be a book,
magazine article, web site, e-mail message, or chat message.
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E-Mail and Chat Basics: E-Pals

E-pals are electronic pen pals.  ePals (http://www.epals.com/) is a great
tool for matching students with others around the world.

At ePals you can search the site’s database for students by age level,
study topic, geographic location, or interests. Doing this allows you to connect
your students with others whom they can talk to about a specific area of interest
or study.  Here are some examples:

• Your students are studying the Middle Ages so you decide to search
the ePals database to find other students at the same age level who
are studying that topic. When you find a class that looks promising you
arrange with the teacher/librarian in another classroom to have the two
classes send each other e-mail messages about the topic. Students
can then send each other information; plus they can send questions for
the other class to answer.  The students compare information gathered
from different resources and even write a report or create a
presentation together.

• In a math class, students are learning a variety of mathematics
principles—addition, subtraction, division, average, etc.  Instead of
using numbers from a book to learn these skills, students communicate
with different ePals classes around the country and ask them how
much different products cost where they live. Then the students use
that information to make the appropriate math calculations.

• Students in one class read the same book as students in a class
across country. As they read the book the students communicate with
each other about what they are reading, what they think of the book,
and why. This online book discussion allows children to find out what
others think about a piece of literature and possibly gives them a
perspective on the material that is different than their own.

• Two or more epals classes work together to write a story. Each class is
responsible for a portion of the story and when they write their portion
they e-mail it to the next class to add to as appropriate. After the first
draft is completed the ePals peer edit the story. When the story is
completed each class illustrates it and exchanges the finished version
with the other classes that participated in the story writing.
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E-Mail and Chat Basics: Chat Transcripts and Chat Sessions

Chat probably has the worst reputation of any Internet function.
Understandably it causes concern since it’s not readily apparent who is on the
other end of a chat session. However, there are resources librarians and
teachers can use so students can participate in chat sessions that are both
educational and safe.

NASA (http://quest.arc.nasa.gov/activities/chats/) is one of the sites that
sponsors educational chats. These chats occur throughout the school year and
allow children to communicate with NASA employees—from astronauts to
engineers.  They also offer chats in Spanish and have a special series where
students chat with women who work at NASA.

As children get ready to take part in a chat, it’s important to talk with them
about the rules of chatting. These rules might include: who in the class is
responsible for typing the messages; and the appropriate way to communicate
during a chat session. Most likely you will want to work with students so they
have questions prepared to ask the NASA employee before the chat begins and
to make sure they are ready to work successfully in the fast-paced chat
environment.

Not only does NASA sponsor these chats, they also provide access to
their chat transcripts on the web site. That means that even if children did not
participate in a specific chat they can still access the transcript and learn what
the NASA employees had to say.

Chat transcripts can be used in a variety of ways and are available from a
variety of online sources. If you go to YAHOOLIGANS!
(http://www.yahooligans.com/) and search for “chat transcripts,” you will find
transcripts from a wide variety of people, including entertainers, scientists, artists,
etc.

Here are some of the things you can do with chat transcripts once
students access them:

• Have students use the information to write a biography of the
expert/celebrity involved in the chat.

• Use a portion of the chat as a story starter or incorporate it as dialog
into a story.

• Have students use the information to develop characters for a story.
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A Word About  WebQuests

Webquests provide librarians great opportunities for teaching children
information literacy skills.  If you don’t know what a webquest is, the best place to
find information is The WebQuest Page (http://edweb.sdsu.edu/courses/
edtec596/about_webquests.html).

As Bernie Dodge, the creator of the form, explains:

“A WebQuest is an inquiry-oriented activity in which some or all of the
information that learners interact with comes from resources on the internet,
optionally supplemented with videoconferencing. There are at least two levels
[short-term and long-term] of WebQuests that should be distinguished from one
another.”

Basically, a webquest is a web-based activity that helps children learn a
topic. The person developing the webquest selects the materials students will
use to learn about the topic and provides directions on what to look at/for within
the selected materials.

A webquest is typically divided into 5 sections, each of which outlines what
children need to do. These are:

Introduction: provides an overview of what will be accomplished when the
web quest is completed.

Task: outlines what needs to be done to finish the web quest.

Process: outlines the steps students need to finish the webquest and
usually includes the list of resources they need to use.
(Frequently the process states that students work in teams with
each team member taking on a particular role.)

Evaluation: usually includes a rubric that allows students to assess how well
they did in the webquest.

Conclusion: provides a summary of the webquest experience.

Librarians have created webquests on a variety of topics, some of which
specifically relate to information literacy skills. There are webquests on searching
skills and webquests on evaluation skills.

Ultimately, webquests give librarians a chance to be creative while
providing students with a structured, yet interesting, approach to learning.
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If you are interested in creating your own webquest, start by looking
through the examples on the WebQuest Page. You might use one of these
quests before creating your own.
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IV. Designing Workshops for Specific Groups
Linda Braun, Virginia Walter, Cindy Mediavilla

Because public libraries serve diverse communities, your patrons all have
different types of information needs.  Therefore, your library should consider
offering a variety of Internet workshops that respond to the training needs of
specific groups of people.  Below are some ideas on preparing workshops for
typical groups of public library users.

A. Children and Youth……………………………………..... p. 35

B. Parents…………………………………………………….. p. 64

C. Seniors…………………………………………………….. p. 74

D. Spanish Speakers……………………………………..…. p. 75

E. Consumers………………………………………………... p. 76

Note: In this section, activity sheets are marked with the word:
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A. Children and Youth
Linda Braun

Chatting at the Library

Overview

Chat has a bad reputation in a lot of libraries. However, if librarians use
chat to teach children language arts, writing, and other communications skills,
they will be doing a great deal to help children use the technology successfully
and effectively. This lesson takes children to a chat room, asks them to think
about the way they communicate via chat and how that differs from the way they
communicate in other formats.  It also covers issues of appropriate behavior in
chat and looks at how emoticons and other chat jargon is used by chatters.

Audience

Children in third grade and up.

Goals

• To teach children how chat works
• To give children an opportunity to try chat in an educational

environment
• To teach children appropriate chat behaviors
• To demonstrate how chat differs than other forms of communication
• To teach children about the laws regarding registering for chat

sessions when under the age of 13
• To use chat as a language arts appreciation/writing/communications

tool
• To learn simple word processing functions (optional)
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Prerequisites

• Preliminary keyboarding skills
• Basic Internet navigation skills
• Basic word processing skills (optional)

Technology Requirements

• Internet access
• Web browser access
• Chat access
• Word processing program (optional)
• Enough computers for the children to work on their own or in groups of

two and three

Number and Length of Sessions

One to two sessions of at least 60 minutes each.

Before You Begin

Familiarize yourself with the way chat works. Explore software you can
use to set-up your own chat room (http://www.conferenceroom.com/, for
example) or investigate web sites that allow you to set-up a chat room that can
be used by those you invite to “enter” the room—for example Yahoo!. Know
about the laws governing registration by minors at web sites—children under 13
must have a parent’s permission—and determine how you are going to handle
the legal issues if there are sites you want children to go to, but that require
registration.

You will also want to become familiar with the world of emoticons (also
called smileys) and acronyms commonly used in chat rooms. Take a look at the
Chatter’s Jargon dictionary (http://www.stevegrossman.com/jargpge.htm) and
Emoticons (http://www.chirpingbird.com/netpets/html/computer/emoticon.html) to
get yourself started.
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Handouts and/or Web-Based Materials

• Create a web page/site with links to the resources that will be used
during the workshop and/or handout(s) with the names and URLs of
the resources used during the workshop.

• Create a “What’s the Difference?” handout for students to explore the
differences among forms of communication.

• Create a “What it Means” glossary of chat terms and phrases and a
sheet with sample emoticons. (This could also be accomplished
through links on a web site.)

Handout for the Extension Activity

• Create a “Our New Language” activity sheet for children to use in
developing their own emoticons and chat terms/phrases.

Activity Steps

1. Introduce the session by talking about the kinds of things the children will
be doing during the program.  Talk a little bit about yourself and how you
use chat. Ask how many children in the group have already used chat,
and ask them for examples of how they use chat.

2. Either distribute a handout with information on the chat room you want
children to go to, or write the address so they can see it at the front of the
room. (If you have a projection system and trainer computer you can type
the URL in a large font and have students copy it down for themselves.

3. Have the children open a web browser and enter the URL for the chat
room they will be visiting. You can use this as an opportunity to talk about
web addresses and have children make predictions about the author of
the site/page they are going to visit.

4. Show the children how to log into the chat room.

5. Ask the children to introduce themselves in the chat window by typing in
their names and one thing they like or don’t like about chatting online.
(Talk about when it’s appropriate to give your name in a chat room and
when it isn’t.)



38

6. Go around the room and have children try to figure out who is who.  (Use
this as a chance to talk about the pros and cons of anonymity in chat
rooms.)

7. Talk about the way to use chat and what’s in the chat room window.  Ask
children to think about when and why they might want to ignore someone
in the chat room and when and why they might want to send a private
message to someone in the chat room.

8. If available with the chat program you are using, have the children change
the colors and fonts that they use for their messages. Talk about why
different colors and fonts are fun to use and how the meaning of a
message can be changed based on the font style used.

9. Give children a chance to try out the chat on their own.  As they are using
the chat room, interject comments and ask questions about “safety” issues
related to chatting.

10. Have children go back to the workshop web site and select the link for
smileys/emoticons and acronyms, or distribute the handout with that
information.  Have the children look through the lists and ask them to
come up with their favorite smiley/emoticon and their favorite acronym.
Ask the children to write down their favorites. (If word processing is
available, have the children use that program to write down and discuss
their favorites).

11. Have the children go back to the original private chat room with which they
started. Have each one write a message using a favorite smiley/emoticon
and acronym. Ask each child in the workshop to select one of the
messages and try to decode the sentences written by another person in
the group.

12. Ask children to think about why emoticons/smileys and acronyms are such
an important part of chatting. Why aren’t they used as much in other forms
of communication?

13. Distribute the worksheet “What’s the Difference.” Divide the children into
groups of 3. Have them brainstorm the differences among the various
forms of communication and to come up with what is their favorite form
and the reason why they chose that one.

14. Bring the group back together so the children can talk about what they
discussed in their small groups.
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15. Close the program by having children type a message in the private chat
room saying goodbye to everyone else in the group. Ask if there are any
final questions.

Extension Activity

As an extension activity have children create their own acronyms and
emoticons, including writing the definitions for what they invent. Use the
children’s creations in a dictionary that participants can create by using software
programs—word processing, drawing, etc.—and which they can publish either in
print or on the web.



40

What’s the Difference?

Adapted from Introducing the Internet to Young Learners by Linda W.
Braun, Neal-Schuman, 2001.

Think about each of the different types of communication listed in the chart
below.  Consider what it’s like to use each communication technique. Then write
in the chart below all the things you think about communicating each way. For
example, for chat you might write “Have to type fast.” For face-to-face you might
write, “Get to see the faces a person makes while talking.”

Record what you think is the number one difference between:

Chat & Phone Chat & E-Mail Chat & Letter Chat &  Face-to-Face

Use the space below to tell what your favorite form of communication is
and why.

Chat Phone E-Mail Letter Face-to-Face



41

What it Means:
A Small Sampling of Emoticons

:-) Happy face
;-) Kidding or teasing
:-D Laughing hard
:-I Indifferent. Either way is O.K.
|-O Yawning
|-I Asleep
:-/ Not quite sure about something
:-( Frowning
>:-( Angry
:-@ Screaming
:-C Disappointed
:'-( Crying
:-O Surprise or amazement
:-X Your secret is safe with me
}:-) A devil
O:-) An angel
^5 High 5

Invent your own!

Emoticon Definition
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What it Means:
A Small Sampling of Acronyms

AFAIK As Far As I Know AFK Away From Keyboard
ASAP As Soon As Possible B4N Bye For Now
BBL Be Back Later BRB Be Right Back
BBS Be Back Soon CYA See You (Seeya)
CU See You DLTBBB Don't Let The Bed Bugs Bite
CYAL8R See You Later (Seeyalata) FC Fingers Crossed
F2F Face To Face G Grin
FTBOMH From The Bottom Of My Heart GL Good Luck
FWIW For What It's Worth H&K Hug and Kiss
GFN Gone For Now HAGU Have A Good 'Un
GMTA Great Minds Think Alike HIG How's It Going
HAGN Have A Good Night IC I See
HAND Have A Nice Day IMNSHO In My Not So Humble Opinion
HT Hi There IMCO In My Considered Opinion
ILY I Love You IMS I'm Sorry
IMHO In My Humble Opinion JK Just Kidding
IMO In My Opinion IRL In Real Life
IOW In Other Words JTLYK Just To Let You Know
J4G Just For Grins KIT Keep In Touch
JMO Just My Opinion KWIM Know What I Mean
KISS Keep It Simple, Stupid L8R Later
KOTC Kiss On The Cheek LHO Laughing Head Off
L8R G8R Later 'Gator LOL Laugh Out Loud
LMSO Laughing My Socks Off LY4E Love You Forever
LSHMBH Laughing So Hard My Belly Hurts ROTFL Rolls On The Floor Laughing
LY Love Ya STO Sticking Out Tongue
OIC Oh, I See OTOH On The Other Hand
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Invent your own!

Acronym Definition
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What Makes an Athlete Special?

What Makes the Athlete Special—an activity sheet for children to use as
they develop their criteria for determining who should be honored at the sports
awards show.

My Favorites Are—an activity sheet for children to use as they collect
information about possible athlete honorees.

And the Winner Is—template for students to use when writing their
introductions of the honorees.

Webquest web site—the site should include the components of a
webquest, including the introduction, task, process, and conclusion. The process
section should include the links children will use to research athletes. (It might
also include a list of books, magazine articles, and links to electronic databases
children might use in their research.  See http://www.leoclasses.com/ucla/
sportsstars/).

Activity Steps

1. Start the session by asking children to think about the sports figures they
admire. Ask for volunteers to tell who their favorite sports stars are and
why they like those particular athletes.

2. Then ask the group if anyone has ever watched an awards show on TV.
Ask them to tell you what happens on those shows. Make sure to spend
time talking about how the winners are selected and how they are
introduced.

3. Either distribute a handout with the address of the webquest or use a
projection system and word processing program to display the address for
children so they can access the site themselves.  Use this as an
opportunity to talk about URLs and what the components of a URL tell
someone. Ask children to predict who they think is the sponsor of the URL
for the webquest they are going to be visiting.
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4. Show children the different parts of the webquest. Have them navigate
through each and explain what each component is.  Use this as an
opportunity to talk with children about navigation skills. Ask them to let you
know the different ways they can go from one section of the web site to
another.

5. Have the children start at the introduction section. While they are reading
the page, explain that they are going to take on the role of a TV co-
producer in order to create a TV athlete awards show.

6. Explain that, at this point, their job as TV producer is to select the athletes
who are going to be honored at an awards show. Explain that they will be
working with another producer to both decide who will be honored and
write the introductions for their honorees at the show.

7. Divide the group into teams of  2.

8. Distribute the handout, “What Makes the Athlete Special?,” and explain
that the teams should work together to come up with a list of things they
would want to look at/for when deciding who to honor on their TV show.
Before they start working on their lists have the whole group come up with
a couple of possible criteria so you can be sure that everyone has the idea
about what they are trying to accomplish.

9. Bring the group back together and have each team report on the criteria
they selected.  As a whole class, come up with one list of criteria each
team will use to make their award selections.

10. Have each team record the final criteria on another copy of the “What
Makes the Athlete Special?” activity sheet.

11. Have the students decide which of the criteria are related to performance
and which might be labeled as “humanitarian.” (For example, when
athletes do good deeds for others).  Have them put a “p” next to the
performance criteria and a “gd” (for good deeds) next to criteria that
demonstrate some sort of humanitarianism.

12. Explain that each member of the co-producer team is going to be looking
for sports stars who meet one or the other criteria. One producer on each
team will look at the information related to performance and make
decisions about whether or not the athlete should be honored based on
performance. The other member of the team will look for the humanitarian
criteria and make decisions accordingly.
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13. Show the children the “Process” section of the webquest web site. Explain
that the resources they are going to use for their research are listed within
that section.

14. Distribute the activity sheet, “My Favorites Are.” Let children know that
they can use this sheet to record information about sports stars they think
demonstrate specific performance or humanitarian qualities.

15. Give children time to collect information on athletes.

16. When children are finished collecting their information, bring the group
back together to talk about the process of finding information on the
different web sites. Ask students to describe how they navigated through
the sites to find the information they used to make their decisions.

17. Explain that the co-producers have to meet to go over the information
each team has collected. Let them know that each team needs to select
no more than four athletes to be honored at the awards show. Explain that
each co-producer needs to try to sell his choices to the other in order to
get to the 4 they are going to honor.

18. After each team has selected its honorees, distribute the activity sheet
“And the Winner Is.”  Have the children use this as a template for writing
the introductions for their honorees. If a word processing program is
available, you can have children use that to write their introductions.  Point
out that the introductions should include information that “proves” why the
athlete should be honored; both humanitarian and performance
information should be included.

19. After the introductions are completed hold the awards show.  Have each
team of co-producers read its introductions for the honorees selected.
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What Makes the Athlete Special?

When you think about the sports stars that are pretty special, what would
you say are the reasons they are so great?  In the space below, write the things
you know about your favorite sports stars that makes them special.  As you come
up with your list, think of their success in the sport that they play, the way they
are with teammates, and anything they might have done that helps make other
people’s lives better.

Sports Successes:

Team Player Qualities:

What the Athlete Has Done for Others:
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My Favorites Are

Use this sheet to write down information about the sports stars you think
should be honored on the awards show. You should include the athletes’ names,
along with the things they have done that make them special.

Athletes’ Names:

Sports Successes:

Team Player Qualities:

What They Have Done for Others:
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And the Winner Is

We have decided to give this award to

___________________________________
for the great things this person has done both on and off the field of sports. Some
of the things we think you should know are (list the athlete’s achievements
below):

We think you will agree that ______________________________________ is
not only a great athlete, but also a good person. And we are very happy to have
this chance to give this award today.
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Games R Us

Overview

Children love to play games on the web, but they probably don’t put much
thought into what makes their favorite games appealing. In this activity, children
will develop a set of criteria for evaluating online games and game web sites, and
will discuss the various ways to navigate a game web site.

Audience

Children in second grade and up.

Goals

• For children to learn how to develop evaluation criteria for games on
the web

• For children to learn about web site navigation

Prerequisites

• Beginning web navigation skills
• Beginning keyboarding skills

Technology Requirements

• Internet access
• Web browser
• Enough computers for children to work on their own or in groups of two

and three
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Number and Length of Sessions

Two 60 minute sessions.

Before You Begin

Spend time looking at popular game sites for elementary school children.
These include Bonus.com (http://www.bonus.com/), Nickelodeon
(http://www.nick.com/), Yahooligans games (http://www.yahooligans.com/
content/games/index.html), and Mamamedia (http://www.mamamedia.com/). Be
aware that there are many other game sites that children frequent, but these are
the sites that focus on games specifically for children.

Select two games to model the evaluation process with children and to act
as a jumping-off point for children to use in order to evaluate game web sites.

Handouts and/or Web-Based Materials

• Games: Good or Bad—an activity sheet to record criteria for evaluating
online game sites.

• How Many Ways?—an activity sheet for keeping track of all the
different ways one can navigate a particular web site.

Activity Steps

1. Start by asking children to play a game you have preselected from one of
the popular game web sites—e.g., Nickelodeon, Bonus.com,
Yahooligans!, etc.

2. After the children finish playing, bring the group back together to talk about
what they liked and didn’t like about the game.

3. Ass the children to respond, creating a list of likes and dislikes by using
either a projection system and computer or chalkboard or white board.
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4. Distribute the activity sheet, ”Games: Good or Bad,” and explain that you
are going to have them play another game you’ve selected.  But before
they do, you want them to use the list of “likes,” they just developed to
come up with a set of criteria for evaluating the game you are going to
have them play. (You’ll have to model this by providing some examples of
how the list of likes can turn into a set of criteria).

5. Have the children write their criteria on the “Games: Good or Bad” activity
sheet.

6. After the children have recorded their criteria, have them play another
game you preselected. Ask them to think about the criteria as they are
playing the game.

7. After they finish playing the game, have the children fill-out the activity
sheet titled “How Good Is It?”

8. When the class has filled out the activity sheet, bring the students back
together and ask them to talk about what they liked or didn’t like about the
game.  If there is disagreement, let them debate their ideas using the
criteria developed. When everyone has had a chance to speak, let the
students vote on whether or not they think the game is worth their while.

9. Have children go back to the computers and ask them to let you know how
they’ll be able to get back to the main page (home page) of the web site
from the game you just had them play.

10. Once they have found the home page of the site, ask students to find the
link for the game you just had them play.

11. When the children find the link, ask them to tell you what they had to do to
get back to the game.

12. Divide the group into teams of 3 or 4.

13. Distribute the activity sheet, “How Many Ways?,” to the group. Tell the
children you want them to figure out how many ways there are to get to
different places on the web site. (Give them an example of what you are
talking about before you have them do it on their own).

14. Bring the group back together and have different members of the various
teams show the rest of the group all the ways they found to accomplish a
particular task set-out on the activity sheet.
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15. After the group has gone through all the possible ways to navigate the
game web site, ask them if they think web navigation is easy or hard.
Have them tell you why as well.

16. If time permits, give the children a chance to try out some of the other
games on the game web sites you’ve selected.
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Games: Good or Bad

What makes online computer games fun to play? What makes online
computer games boring?  Now is your chance to think about what makes a game
good and what makes a game bad. Think about the questions below as you
come up with a list of things that are part of games that you like to play online.

1. The game is: Too easy         Too hard        Just right

2. I can tell the game is too easy, too hard, just right because…

3. There are a set of directions I can use if I can’t figure out how to play the
game.

Yes               No

4. The directions make no sense and don’t help me figure out how to play
the game.

Yes               No

5. I like  or  don’t like the colors, pictures, and other graphics used in the
game.

6. Other things about the game that I like are….

7. Other things about the game that I don’t like are……

8. Based on everything I wrote above about the game, I  would  or wouldn’t
recommend it to a friend because….
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How Many Ways?

1. How many ways can you get from the game you were playing to the main
page of the site?

2. What are the different ways you can get from the game to the main page
of the site?

3. How many ways can you get from the main page of the site to a list of
games that are available?

4. What are the different ways you can get from the main page of the site to
the list of games that are available?

5. How many ways can you get from a game on the site to a list of the other
games that are available?

6. What are the ways you can get from the game you were playing on the
site to a list of other games on the site?

7. What is the easiest way to get from one game to another?

8. Why do you think that’s the easiest way?
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What Do You Know About Poetry?

Adapted from Introducing the Internet to Young Learners by Linda W.
Braun, Neal-Schuman, 2001.

Overview

Teaching children effective searching skills requires a step-by-step
process in which they first learn about coming up with a question and then
developing keywords and phrases. In this activity, children learn those steps on
the way to finding information about poetry and/or poets.

Audience

4th grade students and up.

Goals

• Ability to articulate orally and in writing Internet searching skills,
concepts, and strategies

• Ability to navigate child-appropriate searching tools
• Beginning knowledge of keyword searching concepts
• Beginning knowledge of a particular form of poetry or a poet

Before Getting Started

Try searching for poetry information at each of the search tools included in
this lesson (KidsClick, http://www.kidsclick.org/, and Yahooligans,
http://www.yahooligans.com/) before asking students to try the search. Read the
“help” information at each tool to learn more about how it works. Consider the
types of problems that students will encounter when trying the search and know
how they should handle each of them.
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Student Prerequisites

• Beginning knowledge of poets and poetry
• Basic Web navigation skills

Technology Requirements

• Individual or small group computer access
• Internet Access
• WWW browser
• Word processing program

Number/Length of Sessions

2 hours

Handouts and/or Web-Based Materials

• Poetry Questions and Words
• Words and What They Lead To
• Go with the Flow
• Working with the Results

Activity Steps

1. Explain to students they are going to be researching poetry and poets on
the Internet.  Ask them to tell you what they already know about the topic
and what they would like to know.

2. Distribute the activity sheet “Poetry Questions and Words.” Divide the
class into groups and ask each group to come up with a poetry question
based on what students said they wanted to learn about poetry.

3. Bring the class back together and ask each group to report on the
questions they developed. Ask the class to pick one question for which
they would all like to find the answer.
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4. Have all the students write down the question. Then ask them to circle the
words they think are key to the topic.  Facilitate a whole class discussion
in which students report on the words they circled.

5. Ask students to brainstorm words that either mean the same thing as
those that they circled or are another way of saying the same thing. (You
might want to have students use a thesaurus to help them come up with
synonyms for the topic they are brainstorming). Examples of what they
might come up with include:

• poet
• rhyme
• rhyming
• poet’s name
• name of a poem
• haiku
• poetry
• verse

6. Engage the class in a discussion on how search tools work and why it’s
important to try to figure out what words and phrases to use in order to be
successful at searching.

7. Have the whole class select two terms from the word list that they think
will be good to use in an Internet search.

8. Demonstrate the basic features of Yahooligans! and KidsClick!

9. Divide the class into groups and assign each group one of these two
search tools:

10. Yahooligans!  (http://www.yahooligans.com/).
11. KidsClick!  (http://www.kidsclick.org/).

12. Have each group search using the terms chosen by the class. Distribute
the activity sheet “Words and What They Lead To” to keep track of what
the groups uncover as they try their searches.  In particular, ask students
to pay attention to the number of web sites they find for each term and the
type of information that is available at each site. Distribute the activity
sheet “Go With The Flow” and tell each group that one person should fill-in
the chart to show the steps they took in the search process.
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13. After the groups have performed their initial searches, bring them back
together to discuss how to pick useful resources from the list generated by
a search. Distribute the “Working With The Results” activity sheet. Have
the class brainstorm the different criteria they might use in selecting
resources from a results list and record their final criteria on the activity
sheet.

14. Have the teams return to their search lists and select resources based on
the criteria on the “Working With The Results” activity sheet.

15. Have each group visit one of the sites it thinks will be useful.

16. Bring the class back together to discuss what they found using the
different search tools. What is the same and what is different about using
the different tools? What’s the same and what’s different about what they
found using each tool? What conclusions can be drawn from this
information?
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Poetry Questions And Words

Student name(s):

The question we would like to answer about poetry is:

The question the class decided to answer is:

Words that mean the same thing as the important words in our question are:
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Words and What They Lead To

Student name(s):

Words we are searching for:

Name and address of the search tool we are going to use:
Name:

Address: http://

Number of sites listed when we did our search:

This seems like way too many, not enough, or just the right number of sites for
finding the information we need. Why?

If you retrieved a list of way too many sites or not enough sites, what ideas do
you have for getting better results?
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Go With The Flow

Student name(s):

Fill in one rectangle for each step that you take in the search process.

Searching For:
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Working With The Results

Student name(s):

These are the criteria we are going to use to select resources on the search
results list:

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.
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B. Parents
Virginia Walter

Many parents face the brave new world of twenty-first century
technologies and literacies with mixed emotions.   They know that their children
must master these new skills in order to succeed in school and in the workplace.
Yet they often feel insecure about their own abilities to help their children acquire
these skills.  They also worry about the dangers that lurk on the information
superhighway and want to protect their children from inappropriate content and
risky encounters.  Public libraries can do a great deal to support parents through
a variety of educational initiatives.

Seymour Papert holds the Lego Chair for Learning Research at M.I.T.,
where he has studied children and computers for many years.  He writes, “What
parents most need to know about computers is not really about computers but
about learning.” 8 They need to think about their own learning habits.  They may
need to learn some new computer skills, but they also need to think about their
own long-held assumptions about what and how children learn today.

Don Tapscott calls these children—the offspring of the baby boom
“echo”—the Net Generation.  The children who have grown up with the new
media—video games, the Internet, and MTV—crave interactivity.  They even find
television too passive.  They are not content to be viewers or listeners (or
readers); they want to be active participants in the media they use.  Digital media
give them unparalleled opportunities to learn through discovery and
participation.9

We can help parents weave their way through the hype and the hysteria to
find the best information pathways for their families.

                                                  
8    Seymour Papert.  The Connected Family: Bridging the Digital Generation Gap.  Atlanta, GA:
Longstreet Press, 1996, p. 8
9    Don Tapscott.  Growing Up Digital: The Rise of the Net Generation.  New York: McGraw-Hill,
1998.
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Here is a menu of suggestions for ways to help parents help their children
become competent, confident consumers of 21st century information
technologies:

• Help parents update their own technology and media skills.  Offer short
courses or workshops on specific topics:
- Parents and the Internet (a sample curriculum is included in this

section of the manual)
- Parenting Resources on the Internet
- Homework Help on the Internet
- Introduction to the Internet
- Buying a Home Computer
- Children and Technology
- Netiquette for Families

• Encourage parents to sit in on training offered at the library for their
children.

• Offer guidance on keeping children safe online.
• Make available copies of “Child Safety on the Information

Superhighway.”
• Offer brief workshops on child safety online for groups of parents.
• Continually emphasize parents’ responsibility for the safety of their own

children.
• If your library uses filtering software, educate parents about its

limitations.
• Distribute sample parent/child contracts for staying safe online (one is

included in this section of the manual).
• Create resource lists for parents.  Make them available online and in

print.  (Some good examples are included in this section of the
manual).

• Explain at every opportunity that the library is there to help children find
the information they need.  Demonstrate the library’s commitment to
reinforcing children’s information and media literacy.

• Help parents understand that children still need basic academic skills,
plus the softer interpersonal and social skills, in addition to
competence with computers.

• If your library offers homework help that includes computer aides,
encourage parents to accompany their children and learn along with
them.

One of the most valuable roles a public library can play is providing
support to families.   Parents say that they need guidance as their children leap
into the new technologies of the 21st century.  We can help them help their
children.
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Parents and the Internet

Sample Curriculum for a One-Hour Workshop

Refer to general training tips (chapter II in this manual).

Reassure parents that they are not alone in their concern.  Parents have
always been concerned about new technologies.    Congratulate them on taking
the responsibility to educate themselves about the Internet.

• Use “Parents and New Technology: The last 100 Years” in this section
of the manual as a handout, Power Point slide, or transparency.  Be
sure to credit the Children’s Partnership for the content.

What does using computers actually do for your child?  Here is a helpful
outline from The Parent’s Guide to the Information Superhighway: Rules & Tools
for Families Online, second edition:

What computers and the information superhighway CAN do:
• They can help children learn skills using information resources and

technology such as problem-solving, fact-gathering, and writing on
computers, all skills that employers will seek from future workers.

• They can open up new worlds of rich learning experiences to children
through schools, libraries, and at home.

• They can increase access to children who have been shut
out—children in poor or rural school districts and children with
disabilities.

What computers and the information superhighway CAN’T do:
• Computer and online time alone can’t make your child an honor

student.  Children learn best when they receive individualized attention
and encouragement from teachers, caregivers, and parents.

• Computers alone won’t make your child a well-rounded successful
adult.  Children still need the balance that comes from outdoor
activities, friends and family, solid academic skills, and healthy
relationships with strong adult role models.
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What computers and the information superhighway MIGHT do:
• They can be a way for you to spend more time with your child on

educational and recreational activities.  Spending time online with your
child can be a way to connect with what is being learned in school and
to stay involved.

• Online technologies can also be a way for you to stay in touch with
your child’s teachers, school schedules, and homework assignments.

When is Your Child Ready for Computers and the Internet?

Here is another handy set of guidelines adapted from The Parents’ Guide
to the Information Superhighway: Rules & Tools for Families Online, second
edition.

Infants:

Computers not needed or recommended.

Ages 2 to 3:

Not necessary and not recommended as a major part of young children’s
daily life.  CD-ROMs may provide more developmentally appropriate activities for
this age than online resources.

Tips:
• Put your child in your lap as you “play” on the computer.
• Put your hand on your child’s to show how the mouse works.
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Ages 4  to 7:

Serious computer use still not a priority.  However, children at this age can
begin to make greater use of computer games and educational products.  CD-
ROMs still provide the most consistent developmentally appropriate computer
experiences.  Older children can also begin to explore online with their parents.
Direct them to areas of the Internet designed especially for children.

Tips:
• Spend as much time with your child as you can while your child uses

the computer.  Don’t allow your child to go online without adult
supervision.

• Show lots of tangible results and achievements.  Print work that your
child has done on the computer.

• Begin to teach rules of safety and netiquette.

Ages 8 to 11:

Children can now begin to experience and appreciate the potential of
online experiences.  They can learn how to use online encyclopedias and to
download pictures and graphics for school reports.   Be aware, however, that the
reading level of many online resources may still be above your child’s grade
level.

Set guidelines, teach values, and monitor closely what children are doing.
Help children understand that they are often the target of advertisers.  Begin to
teach them the skills of media and information literacy so that they can evaluate
the content they are seeing online.

Tips:
• Both parents and children should negotiate a contract for online use.

(A sample contract is included in this section of the manual).
• Set very clear rules for online use and clear consequences if they are

broken.
• Instruct children not to order products or give out information about

themselves or their family without your permission.
• Watch your phone and credit card bills.
• Help children understand the nature of commercial information and

how to think about it.
• Teach children to let you know if they encounter anything scary or

unusual online.
• Watch the time.  Use an alarm clock or timer to help you and your child

keep track of time spent online.
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Ages 12 to 14:

Children at this age can use the more sophisticated research resources
available online.  They can also benefit from working with other young people in
remote locations on shared projects.  Many young teenagers are particularly
interested in communicating online, through email or chat.  A parent’s job is to
stay as much in touch as possible.

Tips:
• Set-up clear parental rules, limits, and periodic check-ins.
• Continue to explore the Internet together as much as possible.
• Continue to communicate the standards of behavior that you expect

from your children, including rules of netiquette.
• Set clear rules about which chat rooms are acceptable and how much

time can be spent there.
• Be sure that your children understand what to do if they are harassed

or approached inappropriately online.
• Monitor phone and credit card bills.
• Pay particular attention to the games your teenager plays on the

computer.  Many are extremely violent.
• Be sure that children understand copyright and plagiarism issues when

they are writing reports using Internet resources.
• Encourage discussion and questions at this point.

What Resources Does the Public Library Offer?

Here is where you explain the particular resources that your library has to
offer:  homework assistance, classes, print and online materials, etc.  Explain the
library’s policy on filtering.

Take a Short Trip on the Information Superhighway

If you have a computer lab/classroom, parents can use their own
computers.  Otherwise, use a projector to demonstrate some of the features of
the Internet.  Then encourage parents to explore on their own.  Suggested sites
to share:

• Your library’s home page and online catalog.
• Links to sites of local interest: government, schools, etc.
• Selected sites from the “Parents and the Internet Resources” included

in this section of the manual.
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Parents and New Technology:

The Last 100 Years

1890s How can I afford a telephone at home?

1900s Why do my children know more about automobiles than I do?

1910s Should I take my children to the moving pictures?

1920s Why do my children know more about radio than I do?

1930s Are radio programs too violent?

1940s Are comic books a bad influence on my kids?

1950s Is TV good for my child—or not?

1960s What are my children learning from rock & roll?

1970s Are TV programs too violent?

1980s Is my child playing too many video games?

1990s Is being online safe for my child?

2000s What does my child need to know about computers to succeed in
school and in the workplace?

Adapted from The Parents’ Guide to the Information Superhighway: Rules
& Tools for Families Online, second edition.  A publication of The Children’s
Partnership With the National PTA and the National Urban League, May, 1998
(http://www.childrenspartnership.org/).
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Staying Safe Online
A Young Person’s Contract

I will ALWAYS tell a parent or another adult immediately if something is
confusing or seems scary or threatening.

I will NEVER give out my full name, real address, telephone number,
school name or location, schedule, password, or other identifying information
when I’m online.  I will check with an adult for any exceptions.

I will NEVER have a face-to-face meeting with someone I’ve met online.
In rare cases, my parents may decide it’s OK, but then I will make sure we meet
in a public place and that a parent or guardian is with me.

I will NEVER respond online to any messages that use bad words or
words that are scary, threatening, or just feel weird.  If I get that kind of message,
I’ll print it out and tell an adult immediately.  If I’m uncomfortable in a live chat
room, I will use the “ignore” button.

I will NEVER go into a new online area that is going to cost additional
money without first asking permission from my parent or teacher.

I will NEVER send a picture over the Internet or via regular mail to anyone
without my parents’ permission.

I will NOT give out a credit card number without my parent present.

I will ALWAYS be a good online citizen and NEVER do anything that hurts
other people or is against the law.

Young person’s signature ________________________ Date ___________

Parent/guardian’s signature ________________________ Date ___________

Adapted from contracts in The Parents’ Guide to the Information Superhighway:
Rules & Tools For Families Online, second edition, and on SafeKids.Com.
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Additional Sources: Parents, Computers, and the Internet

"Cool Sites for Kids."  Chicago: Association for Library Service for Children
(http://www.ala.org/alsc/children_links.html).
Bookmark this site.  It's kept up-to-date by a committee of the Association
for Library Services to Children (ALSC).  Links to sites in three major
categories: Reading and Writing; Facts and Learning; and Just for Fun.

Healy, Jane M.  Failure to Connect: How Computers Affect Our Children's
Minds—for Better and Worse.  New York: Simon and Schuster, 1998.
An educator examines the advantages and drawbacks of computer use for
kids.

"ICONnect: Connecting Learners to Information."  Chicago: Association of School
Librarians (http://www.ala.org/ICONN/).
An interactive site maintained by a committee of American Association of
School Librarians (AASL).  Look especially at its "Families connect"
section.

"The Librarian's Guide to Cyberspace for Parents and Kids."  Chicago: American
Library Association (http://www.ala.org/parentspage/greatsites/
guide.html).
Safety tips, definitions, guidelines for parents.

MaMaMedia.Com (http://www.mamamedia.com/).
Dr. Idit Hartel, a graduate of MIT's Media Lab, is responsible for this
quality online resource for children and parents.  The pages "for grown-
ups" are filled with useful information on everything from digital field trips
and criteria for evaluating web sites for children to a discussion of Furbys
and other computer-assisted toys.

Papert, Seymour.  The Connected Family: Bridging the Digital Generation Gap. 
Atlanta, GA: Longstreet, 1996.
The guru of children's computing offers reassuring and sensible advice for
bringing families together through digital activities.

The Parents' Guide to the Information Superhighway: Rules & Tools for Families
Online, second edition.
A Publication of the Children's Partnership with the national PTA and the
National Urban League, May, 1998 (http://www.childrenspartnership.org/).
This is the best general guide for parents we've seen.

The Parent's Guide to the Internet.  Washington, DC: U.S. Department of
Education (http://www.ed.gov/pubs/).
Not as user-friendly as the previous publication, but still a reliable and up-
to-date guide.

"SafeKids.Com" (http://www.safekids.com/).
This site includes links to other good resources.  Covers privacy and
general safety issues for children, teens, and parents.
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Tapscott, Don.  Growing Up Digital: The Rise of the Net Generation.  New York,
Simon & Schuster, 1998.
An enthusiast's guide to the interactive world of today's young people who
learn, play, and work differently because of the Internet.
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C. Seniors
Cindy Mediavilla

One of the fastest growing groups of computer users is senior citizens.
Although they may not have used computers in their work lives, seniors have
more interest and time to learn new skills now that they are retired.  They may
also be motivated to keep up with their more technologically-savvy friends or
younger family members.

Like most public library users, seniors have a wide range of experience,
needs and interests.  Therefore, trainers should be careful not to prejudge elderly
workshop-goers as technophobic or technologically inept.  Nor should one
assume that the only web sites of interest to seniors are those dealing with health
matters or travel.  Hands-on exercises should encompass a variety of search
topics, including financial planning, volunteer opportunities, hobbies, retirement
information, genealogy, and how to find people.  Some good web sites to
demonstrate include:

• American Association of Retired Persons (AARP)
(http://www.aarp.org/) provides links to all kinds of information,
including tax guides, Medicare, travel, and games and puzzles.

• Access America for Seniors (http://www.seniors.gov/) contains
information on several topics, including consumerism, education,
computers, volunteer opportunities, health, legislation, and taxes.

• Elderhostel (http://www.elderhostel.org/) is “the largest educational and
travel organization for adults 55 and over.”

• ThirdAge (http://www.thirdage.com) is a self-proclaimed “web for
grownups” featuring advice on midlife dating, diet, beauty, travel, etc.

Although elderly patrons may share the enthusiasm of younger Internet
users, trainers should be especially sensitive to their particular physical needs.
Some seniors may have difficulty using a computer mouse due to arthritis or
other conditions.  Therefore, the library may want to invest in large track balls or
other more manageable mice for workshop purposes.  In addition, older folks
may have trouble viewing smaller fonts.  One of the first training exercises,
therefore, should be showing students how to adjust their browser screens to be
more readable.
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D. Spanish Speakers
Cindy Mediavilla

In communities where a large number of people speak Spanish, the library
should, of course, offer Internet classes in that language.  If no librarians speak
Spanish, then consider using other bilingual staff to lead the workshops.  Or you
may want to contract with an outside agency or volunteer group to provide
appropriate training at the library.

A good place to start when designing non-English language Internet
classes is Learnthenet.com (http://www.learnthenet.com) which offers self-
directed tutorials in Spanish, French, German, and Italian.  You may also want to
check-out San Antonio Public Library’s web site, “Enlaces en Español”
(http://www.sat.lib.tx.us/html/espanol.htm) which provides links to a huge number
of Spanish language resources.  Happily, there are also several Spanish
language search engines that you may want to demonstrate during your
workshop:

• Yupi.com (http://www.yupi.com/).
• Yahoo! en Español (http://espanol.yahoo.com/).
• Google (http://www.google.com/intl/es/).

People from other countries will be especially interested in learning how to
access news from their native land.  They may also want to register for Spanish
language e-mail services to communicate with relatives and friends abroad.  A
particularly good resource for news and other information is Tu Bibliotecario
Electrónico (http://sol-plus.net/bib.htm) which makes available Spanish language
newspapers, reference works, and links to government agencies.  The Queens
Borough Public Library also offers Spanish language web sites
(http://www.queenslibrary.org/spanish/).  For world news, consider demonstrating
CNN en Español (http://cnnenespanol.com) which is comparable to the English
language version.  Sites to register for free web-based Spanish language e-mail
accounts include MixMail (http://www.mixmail.com) and LatinMail
(http://www.latinmail.com/).
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E. Consumers
Cindy Mediavilla

Many library patrons are interested in consumer information.  In particular,
they may want to look-up product ratings, write a complaint letter to a company,
or do research on a larger issue such as privacy rights or safety.  An Internet
workshop on consumer-related matters not only affords the opportunity to train
folks how to search specific topics, it may also help trainees view themselves as
better consumers as they assess the authoritativeness of the web sites
searched.  It may also provide the perfect opportunity for comparing online and
more familiar print resources.

A good place to start a consumer workshop is by visiting
ConsumerWorld.org (http://www.consumerworld.org/).  Here patrons will find
articles on various topics, as well as links to related sites such as the Better
Business Bureau and online customer service departments.  One may also use
this site to compare the prices of products sold online.  What  you will want to
especially point out, however, is the fine print at the bottom of the homepage.
ConsumerWorld.org, which was created by consumer advocate/educator and
lawyer Edgar Dworsky, accepts no banner ads.  Nor does it accept money from
companies whose products are featured on the site.  This disclaimer also
explains how “cookies” are used to trace site visits—a nice opportunity for
workshop-goers to discuss confidentiality (or the lack thereof) on the Internet.

Regular users of Consumer Reports magazine will also want to see how
the online version differs from its paper cousin.  Although some of the features
are free, patrons must subscribe to ConsumerReports.com
(http://www.consumerreports.com) to get full access to articles.

A good free source of product ratings is ConsumerSearch
(http://www.consumersearch.com/www/) which not only reviews products, but
also analyzes reviewing sources.  Product categories include electronics, office
supplies, kitchenwares, health, automotive, lawn and garden, and more.

For broader consumer topics, consider demonstrating Consumer Action
(http://www.consumer-action.org) and CALPIRG (http://calpirg.org/).  Both web
sites originate in California and provide articles on a variety of topics, including
credit cards, housing, scams, consumer surveys, the environment, and
legislation.  Consumer Action also includes a “multilingual library” of more than
90 publications in Chinese, Korean, Russian, Spanish, Vietnamese, and
Japanese.



77

An Internet workshop on consumer-related topics is also a good way to
introduce library users to government publications.  Consumer.gov
(http://www.consumer.gov) provides one-stop shopping for relevant information
on a myriad of subjects ranging from food and product safety to careers and
education.

A link to Consumer Sentinel provides information on frauds and how to
report them.  The Consumer Product Safety Commission’s (CPSC) web site
(http://www.cpsc.gov) includes press releases for all CPSC recalls (back to 1979)
as well as information on children’s games and fireworks safety.  The CPSC also
posts information in Spanish.

For more consumer-related web sites, trainers should visit links provided
by the San Jose Public Library (http://www.sjpl.lib.ca.us/Resources/iguides/
consumer.htm) and The Librarian’s Index to the Internet (http://lii.org/).
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V.  Partnerships for 21st Century Literacies
Virginia Walter

There has never before been such pressure and motivation for public
libraries to collaborate and partner with other agencies.   Funding agencies
increasingly want to see some form of partnership in the projects they fund, and
local political jurisdictions are asking their departments and divisions to find ways
to work collaboratively.   This is actually the latest manifestation of a major trend
in public management.  Effective public managers have learned that competition
cannot and should be the basis of their management strategy.  Rather, they must
exploit cooperation for mutual advantage.  Management theorists Barry Bozeman
and Jeffrey D. Straussman put it like this:  “In the public sector, good strategy is,
almost inevitably, multi-organization strategy.”10  They encourage public
managers to look for “piggy-back” opportunities that enable them to expand their
service domains without reducing their commitment to a core mission.

Whether your library has integrated its literacy services into your overall
service plan or whether you are just beginning to provide these new educational
services, you are probably experiencing some strain on resources and capacity.
Communities everywhere are becoming more fragmented and complex.
Resources continue to be scarce.  Consider working with community partners
and forging new collaborations as a way to increase your capacity and stretch
your resources.

                                                  
10   Barry Bozeman and Jeffrey D. Straussman, Public Management Strategies: Guidelines for
Managerial Effectiveness (San Francisco: Jossey-Bass, 1990), p. 51.
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Identifying Potential Partners

Each community offers its own unique partnership opportunities.
Sometimes you are simply looking for a community venue for a one-time activity.
More often, however, you are building what you hope will be a long-term
relationship.  Before you commit to a long-term partner relationship, consider the
following:

• Do the partner institutions display long-term commitment to the
project?

• Are the partner institutions committed to shared governance within the
project?

• Are the partner institutions committed to ongoing evaluation?
• Will there be equal participation in the development of objectives and

activities?
• Have you developed mechanisms for ongoing communication?
• Has each partner identified and committed resources to implement the

project?

Here are some potential community partners for library initiatives involving
21st century literacies:

Schools
• Make it possible for teachers to post homework assignments on the

library’s web site.
• Partner with schools to train parents in the basics of digital literacy.
• Market library services.
• Collaborate with schools to promote multi-cultural and media

awareness.
• Collaborate on the development of information literacy curricula.
• Provide high school students with community service opportunities that

increase their information literacy competencies.

Churches
• Market library services.
• Provide information literacy training for target groups.
• Collaborate to provide basic print and/or ESL literacy education for

adults.

Senior citizen centers and organizations
• Provide training and Internet access.
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Community colleges
• Collaborate on the development of information literacy curricula.

After-school programs and youth organizations
• Train youth volunteers as technology assistants for the library.

Local businesses
• Market the library’s information literacy services.
• Contract to provide basic digital literacy services to employees.
• Share teleconferencing equipment.

How To Do It Effectively

• Allow for a “courtship” period in which the two or more partners can
decide if they are a good match for the proposed project or activity.

• Identify the pitfalls and attractions of the potential partnership.
• Understand the difficulties that are inherent in new organizational

initiatives.   Be sure that ALL partners commit to addressing these
issues.

• People charged with implementing the venture may be less committed
to the project than the top-level decision-makers who initiated it.

• Lower-level staff may fail to see the larger positive implications of the
venture and see only its problems.

• Most staff involved with the project have other primary responsibilities
to which they are committed.

• Some staff may actually try to sabotage the new venture because it
represents a threat to their own interests.

• Differences in culture and operating procedures may make it difficult
for staff from the two organizations to work together.

• People may resort to stereotyping individuals and groups in the partner
organization, creating a cycle of mistrust that is difficult to break.

Management theorist Rosabeth Moss Kanter points out that the most
effective and active collaboration occurs when partnership organizations develop
mechanisms for bridging organizational differences and achieving real value from
the partnership.  She identified five levels of integration that characterize
productive partner relationships:

• Strategic integration, involving continuing contact among the top
leaders and policy-makers.  Sometimes new governance structures
emerge to facilitate this.

• Tactical integration, bringing professionals together to develop plans
for specific projects.
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• Operational integration, providing ways to get the work done on a daily
basis.

• Interpersonal integration, building the foundations for creating future
synergies and values.

• Cultural integration, involving the communication skills, cultural
awareness, and deep commitment to bridge differences and create a
new culture.11

Most library partnerships appear to be most effective in developing tactical
and operational integration.  This may be enough for ad hoc projects.  Long-term
success probably depends on making progress at all five levels.

It is not easy to build the mutual trust and respect necessary for good
partnerships. Nor is it easy to find and commit the time and resources required to
make them work.  The authors of The Collaboration Handbook insist that there
are only two basic rules for successful collaboration:

• Use the language of “we” and “our” and “us.”
• Embrace complexity and ambiguity.12

If you can remember and follow these two directives, you have the basic
equipment needed to start on a journey with your community partner.

                                                  
11   Rosabeth Moss Kanter.  “Collaborative Advantage: The Art of Alliances,” Harvard Business
Review, Volume 72, Number 4 (July-August, 1994), pp. 96-108.
12    Michael Winer and Karen Ray, Collaboration Handbook: Creating, Sustaining, and Enjoying
the Journey (Saint Paul, Minnesota:Amherst H. Wilder Foundation, 2000).
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Additional Sources on Partnerships for 21st Century Literacies

Frank, Flo, and Anne Smith.  The Partnership Handbook.  Quebec, Canada;
Human Resources Development Canada, 2000.

Herzy, Ellen Cochran, editor.  True Needs, True Partners: Museums and Schools
Transforming Education.  Washington, D.C.: Institute of Museum and
Library Services, 1996.

Joint Ventures: The Promise, Power and Performance of Partnering.
Sacramento, CA: California State Library, 2001.

Kanter, Rosabeth Moss.  “Collaborative Advantage: The Art of Alliances,”
Harvard Business Review, Volume 72, number 4 (July-August, 1994), pp.
96-108.

“School and Public Library Cooperation” (special issue).  Journal of Youth
Services, Volume 14, Number 3 (Spring, 2001).

Sumerford Steve.   Building a Community of Readers Through Partnerships and
Technology.  Chicago: American Library Association (http://www.ala.org/
literacy/reference/comm/alabcr.html).

Winer, Michael, and Karen Ray.  Collaboration Handbook: Creating, Sustaining,
and Enjoying the Journey.  Saint Paul, MN: Amherst H. Wilder
Foundation, 2000.
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VI.  Marketing Public Libraries in a
Networked World

Jackie Siminitus

In today’s networked world, librarians need to promote the value and
wealth of public libraries and those dedicated professionals who work there.
Often, marketing or public relations (PR) is low on a librarian’s list of top issues.
Marketing should be considered an ongoing activity, not an annual or occasional
promotion for a specific program.  All library staff can play an important role in
marketing the library.

This chapter briefly covers library issues; library strengths and assets;
communication tools such as press releases, tip sheets and telecommunications;
market plans; and resources for your library marketing toolkit.  A useful way to
cover all your bases when planning a long-term or specific one-time promotion is
to first answer “who+what+when+where+why,” which enables you to answer the
”how” of marketing communications.

Who: Your library.
What: Your library program or event.  What do you want to package

and promote?
When: Is promotion ongoing or just for a specific date?

Where: Your library system, a specific library, or another location?
Why: What is the issue?  Why is the library program or event

important?
How: Marketing communications.  How you will promote the above?
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Issues

Public policy or library operational issues generally answer the “why” in
library marketing efforts.  Your library’s mission or your community’s top priorities
provides the justification for the program you are promoting.  Examples of public
policy issues include equitable access to information, including access to the
Internet, meeting the diverse needs of the community, and raising literacy levels.
How your library addresses public issues is important in getting budget approval
for new and continuing programs.  Program and grant funding often is thematic,
so librarians need to be on top of public policy issues, how they evolve, and how
library programs address these issues.  Key words can trigger positive public and
grant-giver responses.  Here are some popular key words today:  digital divide,
collaboration, cultural diversity, and equitable access.

Library operational issues can also play a role in answering “why” in a
marketing campaign.  California public library directors recently indicated that
their top areas of concern include funding, staffing, facilities/space, technology,
outreach, service, image/PR, and planning. 13  Inadequate space and technology
are key reasons for initiating marketing campaigns for new or modernized library
buildings.

Once you identify and clearly justify the issue—or the “why”—it is time to
move on and consider your organization’s strengths and assets.  Look at all your
positives and also specifically look at how your organization is the right one to
address the issue at hand.

Library Strengths and Assets

Who are you?  Your library is more than a place.  Today, it is also “virtual”
thanks to the library’s web site.  Know your library’s strengths and assets, and
learn those of your community partners.  Compare your strengths to other library
types.

Here are some lists of strengths and assets developed by a variety of
types of librarians around the state of California.  Use the following “starter” page
devoted to public library strengths and assets and invite your colleagues and
customers to add to it, and then discuss.  Remember, YOUR library is special.  It
could be in a special location, be of a great old age, have a  wonderful look and

                                                  
13   SBC Pacific Bell Survey of Issues and Network Applications of California Public Libraries,
2001 (http://www.kn.pacbell.com/survey/publiclibrary.pdf).
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feel, or represent all sorts of things beyond your collection and wonderful library
team!

Librarians from a variety of libraries should create lists of strengths and
assets so they can better understand one another and collaborate more
effectively.  Often public libraries are so focused on providing services to their
community that they overlook powerful collaborative opportunities with local
college, university, school, and special libraries.  In addition to knowing who you
are, keep a list of area libraries and get to know their library directors.
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Strengths of Public Libraries

Let me count the ways…

Many librarians don’t know they have these assets!  What are YOUR
LIBRARY strengths and assets?  Prioritize YOUR TOP THREE.

• Open after school
• Open weekends AND summers
• Lifelong learning—womb-to-tomb
• Specialized collections, such as LARGE PRINT
• Recommended by schools as a “safe” online catalog or web site to visit
• Collaborative/cooperative collection building with other libraries
• Serves its full community and has public events, displays
• Archives local history, out-of-print books and manuals (especially older

computer manuals)
• Bookmobiles
• Meeting rooms
• Bulletin boards (inside library, not online)
• Outreach services/marketing professionals (large libraries)
• FRIENDS, Foundations, Corporate sponsors
• Display cases
• “How to” books
• Videoconferencing and auditorium/community room
• Attention of city council and mayor (or county board of supervisors)
• Powerful people on library boards or commissions
• Diverse staff
• Interlibrary loan
• Internal e-mail, web sites/Intranet
• Employee and other internal newsletters and communications
• Systemwide e-mail, voice mail, and regular mail system
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
• ________________________________________________________
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Strengths of school, academic, and special libraries… See how they are the
same and how they differ!  Many librarians don’t know they have these assets!

School libraries:
• Captive audience of students AND teachers (targeted market)
• Computer labs
• Grade and curriculum specific
• Collaborative/cooperative collection building with public libraries

(sometimes)
• Multiple copies (workgroup and classroom sets)
• Convenient for kids
• YA (young adult) expertise
• Web site w/ PUSH technology to reach out to parents
• Parent newsletters, parents, and parent skills/connections
• State support and statewide listservs
• Instruction in information literacy!!!  Required in digital high schools
• Knowledge of students' learning styles and how to deal with them
• Service to the total student body, faculty, and in many cases school

community
• Professional staff (where it exists!!) with two educational credentials:

teacher and library media teacher (LMT)

Academic libraries:
• Rich, deep collections  (especially UC libraries)
• High-tech instructional computer labs AND videoconferencing facilities
• Access to campus experts (in many subject areas—all the professors)
• Open after school (night owl hours)
• Free/cheap student help
• Multi-cultural staff
• Professors as allies
• Quad or banner space for library promotions
• Web-savvy audience
• Cultural events
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Special libraries:
• Special content; collection is unique
• Knowledge of technology (in many cases)
• Dedicated specialist (subject matter experts); intellectual capital
• Open after school and sometimes weekend hours (if they are public

access)
• 24/7 access via public web sites
• The librarian is a company asset, a key member of management team
• Captive audience; personalized service
• Conference rooms, videoconferencing
• Mailing lists
• Measures results
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Marketing Communications Tools in a Networked World

Key marketing communication tools include flyers, press or information
releases, tip sheets and a variety of telecommunications applications. Traditional
print communications such as flyers and other announcements are now regularly
included on web pages, e-mail messages, and voice mail greetings.

Marketing is not a one-time activity.  Remember to include your library’s
physical and URL address on all library material, print and electronic.  If you have
a brief, one sentence “tag line” about the library, consider keeping that as a part
of your library branding and use it consistently.  Here is some homework for you
or your library marketing team:

• Inventory your library’s existing promotional materials.  Look at your
brochures, flyers, letterhead, business cards, book marks, posters,
booklists, newsletters, annual reports—everything you publish.  All
should have key contact information, including location of library,
phone number, and URL

• Inventory your city’s or county’s printed material and web site.  Is the
library name and contact information strategically referenced?  Are
there opportunities for adding the library and specific resources?  For
example, does the government employment or business development
office material reference the XYZ City library business reference
department (address, phone, web site)?

• Review existing marketing, PR, and advocacy efforts for libraries and
library-related causes.  Many PR programs and related graphics and
themes do not have a copyright.  The American Library Association’s
annual theme is there for you—you can use the material developed
this year or ten years ago. 14  The American Library Association’s
Campaign for America’s Libraries is a multi-year campaign that
encourages the use of “@your Library” branding.15  Many library
suppliers offer promotional material, so get on their mailing lists and
check out their web sites.  There are also a number of useful library
and literacy web sites, so bookmark them and look at them from time
to time.16

                                                  
14   See the American Library Association’s press kits page at http://www.ala.org/pio/presskits/
15   See ALA’s Campaign for America’s Libraries at http://www.ala.org/pio/
16   See the Library PR page by Stephanie Stokes Design at http://www.ssdesign.com/librarypr/
for a host of creative ideas, supporting graphics, and easy communication with the president of
the California Library FRIENDS and Foundations.  See also the Association of American
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• Visit the California Library Association’s annual PR awards and PR
Swap tables, look at the web sites of other public libraries to see how
they are promoting library programs, and actively participate in library
PR listservs and special interest groups

Marketing is an on-going activity, but also an activity that keeps changing.
Marketing  is about how to stay in the mind of the public Here are some ways to
get in front of your public:

Tip Sheets, Press Releases, and More

The best way to get a taste of marketing is to write and edit a library news
release, tip sheet, and other announcements.  Start with drafting a library tip
sheet.  Do this on your own or as a team exercise.

A “tip sheet” is generally a list of 6-15 tips on a subject that shows
your/your library's expertise on a subject and tells your reader how to solve a
professional or personal problem. Tip sheets are usually "keepers" because they
are full of "useful tips."   You may first want to look at other tip sheets for ideas.
Think of tip sheets as bullet points or an outline that could be used as a basis for
a presentation, a newsletter article, or even chapters in a book.  Tip sheets can
be printed on bookmarks, magazine or newsletter sidebars, large posters, or
small tabletop “tents.”  Tip sheets can also be posted on your library web site,
added to your e-mail signature, and posted to other listservs.   Remember,
whatever format is used, tip sheets should have your library contact
information—even if the contact information is in small print, it needs to be there
so your reader can come to the library for additional information.

Ideas for library tip sheets:
• “Ten Ways to Improve Your Web Site”17
• "Top ten reasons to read to your  child"
• "What you should know about California libraries"
• "Why teenage boys don't read fiction"
• “Ten reasons why the web is no substitute for a library”
• “Why teens like to meet teens @ the library”
• “Step-by-step way to research any topic”

                                                                                                                                                      
Publishers and the Magazine Publishers of America’s reading campaign “Get Caught Reading”
web site at http://www.getcaughtreading.org/.
17   Wilson, Paula. “Ten Ways to Improve Your Web Site: Things You Can Do Today,” Public
Libraries, May/June 2002, pages 147-148.
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• “Lessons for building 7 key research skills” 18
• “Book clubs for online readers”

“Press releases”19 are the basic tool for getting the attention of the media.
To gain media attention, your press release has to answer the question: “why
would the readers/listeners of this publication/TV/Radio/web site be interested in
this story?” If your press release is going to a local paper, be sure to have a local
angle.

Look at other press releases.  Many are posted on web sites. Try this
exercise:  make up a “first” for your library or program (e.g., first-time event; first-
time award; etc.). Have fun. Be creative. Remember to have a “hook” to get
readers/listeners to pay attention. Be sure to answer who, what, when, where,
why, how—and who to contact for additional information.

One large city radio personality described how she looks at the hundreds
of press releases sent to her station each day—press releases are mailed, faxed,
and e-mailed to the station.  They are given a one-second glance and if the
headline doesn’t catch someone’s attention, it goes on the floor (trash). Today,
most press releases are sent via e-mail and need to be less than one page in
length.

Format for a traditional press release (print or electronic):

CONTACT PERSON DATE
name
phone
e-mail address

month, day, year

HEADLINE and engaging first line to draw the attention of the reader.
Answer who, what, when, where, why, how.  Include a quote or two.
Include a statistic or figure or two.

• DOUBLE SPACE. ONE PAGE.
• LETTERHEAD—helps it stand out and gives it authenticity
• E-Mail is now popular—but keep to one page!

                                                  
18   See UCLA Graduate School of Education and Information Studies’ 21st Century Literacies
lesson plans at  http://www.kn.pacbell.com/wired/21stcent/information.html.
19   Some announcements are more appropriate as “Library News” or “Fact Sheets” rather than
“press releases.”  They have the same look and information.
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SAMPLE #1 PRESS RELEASE:
THE Pacific Bell/UCLA SUMMIT on 21st Century Literacies

Shaena Engle (engle@gseis.ucla.edu) For Immediate Use
(310) 206-5951 Fill in date

UCLA and Pacific Bell Team to PROMOTE Literacy
 in a New Century

The technological advances of the past have reshaped the way we live
our lives.  New technologies and the explosive expansion of the Internet have
changed the opportunities for learning as well as the demands on students,
teachers, librarians, and media specialists.

A new project, the Pacific Bell/UCLA Initiative for 21st Century Literacies,
will examine the meaning of literacy in today’s environment of rapidly changing
technologies, an abundance of new and unfiltered information, and increasing
diversity.  The result of a $1 million gift from Pacific Bell to UCLA’s Graduate
School of Education and Information Studies, the project will focus on educating
end users of information, improving the information system, and addressing
policy issues.

“An information literate society means more than just having access to the
new technologies that deliver an overwhelming volume of information and
images.   You have to be able to understand how to process them and learn from
them,” said Aimee Dorr, Dean of the UCLA Graduate School of Education and
Information Studies.  She added, “This initiative will work both from the user side
and the system side to identify means of enabling people to successfully use the
new century’s media and technologies.”

“This initiative will help teachers and students realize the full benefit of 21st

century literacies, to obtain the skills necessary for successful processing and
use of information,” said Bob Campbell, Pacific Bell Sales Vice President/Public
Sector.  “The initiative builds on Pacific Bell’s long-standing commitment to
education in the communities it serves.”

Initiative Focuses on End Users, Systems, and Policies

The Pacific Bell/UCLA Initiative will explore three different approaches to
achieve 21st century literacy, with the primary focus on ways to best educate
students, teachers, and librarians, the predominant end users of information.
UCLA researchers will compile data on existing knowledge and practices in
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information literacy and examine current curricula in schools, resulting in a
detailed report of these findings.  The project will identify best practices, describe
present-day conceptualizations, and assess skills currently taught in schools,
libraries, and other institutions.

Additionally, the initiative will study the design of information systems,
establishing principles and practices of creating optimal information delivery
systems and materials.  Researchers will examine factors that inhibit efficient and
effective use of an information system, and how best to design those systems to
match the literacy levels, technological capabilities and other characteristics of
the user.  Lastly, researchers will assess user and system work issues impacting
learning and technology and distribute the results to policymakers and the
broader public.

New Technologies, New Literacies:  The Pacific Bell/UCLA Summit

As part of the initiative, UCLA will host a summit on 21st century literacies
on October 21, 2000.  Scholars, as well as business and political leaders, will
share information and perspectives on the developments that are the driving
force behind the availability of information and on their implications for literacy.

The summit will include panel discussions focusing on the meaning of
literacy, the challenges and opportunities faced by contemporary consumers of
information, and evaluating the current state of designing information delivery
systems.  An exhibit area featuring representatives in the areas of information,
media, and cultural literacies will provide participants an opportunity to discuss
and acquire additional information on local programs and organizations.

Speakers will include Lora Watts, Regional President, External Affairs,
Pacific Bell and a closing speech by renowned actress, playwright, and Stanford
University professor Anna Deavere Smith.

Ms. Smith’s work Twilight: Los Angeles, 1992, which examined the civil
unrest and its aftermath, received two Tony nominations and critical acclaim on
Broadway and in Los Angeles.  The play received an Obie, a Drama Desk Award
and two NAACP Theatre Awards.  She was awarded a “genius” fellowship from
the MacArthur Foundation in 1996, and currently leads Harvard University’s
Institute on the Arts and Civil Dialogue.

A nationally recognized leader in educational reform efforts and
information literacy issues, the UCLA Graduate School of Education and
Information Studies is the only major research university in the country which
uniquely combines the Departments of Education and of Information Studies.
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The School offers top-ranked professional and academic degree programs,
houses an on-campus laboratory school, and is engaged with the broader
community through extensive outreach programs, all of which offer opportunities
to explore information literacy issues and to demonstrate and disseminate model
information literacy programs.  The laboratory school, Seeds University
Elementary School (UES), models good information literacy practice and
provides a testbed for further development.   The UES student body intentionally
mirrors the diverse population of Southern California in race and ethnicity,
socioeconomic status, and academic achievement at entry to insure that practice
developed at UES can translate to our public schools.

SBC Communications Inc. (http://www.sbc.com/) is a global
communications leader.  Through its subsidiaries’ trusted brands – Pacific Bell,
Southwestern Bell, Ameritech, SBC Telecom, Nevada Bell, SNET and Cellular
One – and world-class network, SBC’s subsidiaries provide local and long-
distance phone service, wireless and data communications, paging, high-speed
Internet access and messaging, cable and satellite television, security services
and telecommunications equipment, as well as directory advertising and
publishing.  In the United States, the company currently has 61.2 million access
lines and 12.2 million wireless customers and is undertaking a national
expansion program that will bring SBC service to an additional 30 markets.
Internationally, SBC has telecommunications investments in more than 20
countries.  With approximately 219,000 employees, SBC is the 13th-largest
employer in the U.S., with annual revenues that rank it among the largest
Fortune 500 companies.
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SAMPLE #2 PRESS RELEASE: ALA/YALSA “Teen Read Week”

ALA News Release For Immediate Release
ALA LOGO July 9, 1998

YALSA to sponsor first "Teen Read Week" October 19-25

The Young Adult Library Services Association (YALSA), a division of the
American Library Association (ALA), will sponsor the first "Teen Read Week"
October 19-25.  The theme is "Read...For The Fun Of It."

"Librarians have long recognized that the teen years are a time when
many kids reject reading as being just another dreary assignment. Our goal is to
encourage young adults to read for sheer pleasure as well as learning,"
explained YALSA President Michael Cart.

"We also want to remind parents, teachers and others that reading for fun
is important for teens as well as young children and to increase awareness of the
resources available at libraries."

A tip sheet with ideas for celebrating Teen Read Week, camera-ready art
and sample publicity materials will be available on the ALA Web site
(http://www.ala.org/yalsa) and from ALA Fax-on-Demand by calling 800-545-
2433 (press 8). For more information, call YALSA at 800-545-2433, ext. 4390 or
send e-mail to yalsa@ala.org.

Contact:
Linda Waddle
Young Adult Library Services Association
800-545-2433, ext. 4391
lwaddle@ala.org
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E-Communications

E-Communications are increasingly popular and important marketing
communications tools.  It is useful to look at voice, data, and video
communications tools and patron preferences.  It is also useful to understand
which communications tools are “active” and which ones are “passive.” You
might be surprised to learn that some of the tools we invest a lot of time and
money on are “passive” tools and thus need help from our more active tools.
Just as some printed materials take a lot of time and money to create (look at a
glossy annual report or a capital campaign fundraising brochure), some online
communications tools require special talents and significant budgets.  Your
library web site is an example of an often “passive” communication tool that
requires a heavy investment of time and money.  For that reason, your web site
needs to be promoted on all your printed and electronic material.  You also want
to consider ways to attract visitors to your web site regularly.

Here are more examples of passive and active e-communications tools:

• Library “call management” system: Many libraries use voice mail or
fancier “call management” systems to provide consistent information,
screen calls, and  better direct calls to appropriate departments.  Call
management systems are designed by your library or your city/county
information services department.  Ideally, they are designed to be
simple and user-friendly.  Callers to the library’s main number might
first hear basic information such as library hours or location.  These
(voice) systems take time and energy to design so that they answer
key caller information and relieve staff from spending much of their
time giving callers library hours and directions. Call management
systems and web sites are “passive” communications tools, so
promote both on all library-produced material.

• Voice mail: Keep voice mail greetings and messages crisp, short, and
to the point.  When you leave a message, keep energy in your voice
and don’t ramble.  Remember to leave your contact information.  Voice
mail is generally considered “active” because most people today are in
the habit of regularly checking their voice and e-mail.  It is difficult to
ignore mail, faxes, voice mail, or e-mail.

• E-mail and group codes: Keep your messages brief and accurately
spelled.  Consider e-mail as today’s letters.  Letters from libraries have
letterhead, including library name, address, phone and web site.  E-
mail is a great place to include your contact information, including your
library’s URL, phone number, and your e-mail address.  E-mail, like
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mail delivered by the post office, is considered “active” because you
generally look at the sender’s name or subject.

• Listservs and reflectors: Many communities and their libraries offer
news for those who sign up for e-mail news.  Listservs or e-newsletters
communicate and encourage communication.  Listservs are useful, but
be sure not to overwhelm readers with excess information or frequency
of communications.  This is another “active” marketing communications
tool where library contact and mission information can be consistently
included.

• Pager and wireless messaging: Messaging features might be effective
ways of alerting customers to timely information, such as library
programs or “holds.”  If this form of e-communications is used, it would
be an “active” tool.

Here is a self-assessment exercise for you and your colleagues. Are you a
power user of electronic communications tools?  Take five minutes to quietly
consider and honestly mark YOUR use of the communication tools on the
following pages. Are YOU using most of these tools? Are you using them to their
best advantage? Or have you never even tried them?  Compare how your
younger/older colleagues or family members use these tools.  Now, ask yourself
if your patrons are using any of these electronic communications tools.  You can
be sure that many of your patrons use (or don’t use) electronic communications
tools the same way you do.  You need to understand their communications
preferences so you can best reach out to them.

Consider regularly asking your patrons how they prefer to get information
from the library about programs and other news.  Electronic communication and
information devices are rapidly evolving and becoming a part of our lives.  What
is new today will be “old hat” or discarded tomorrow.  Libraries need to keep in
touch with the best ways to reach the broad community and its special segments.
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Get Connected: Electronic Tools
for Communicating in a Networked World

How do YOU communicate with colleagues and the public in today’s
networked world?  Here are some "empowering" or "productivity" tools.  Take a
brief self-assessment and see how many of voice, data, and video tools are in
your everyday toolkit.  Remember, many of your library users are big users of e-
communications while others are technophobic.

Voice (Audio)

TouchTone Phones with Memory Dial
• Created memory dial lists of key/most frequently called numbers
• Regularly use memory dial to departments, boss, home, other key

numbers

Voice Mail
• Send and Retrieve voice mail messages
• Forwards voice mail messages; sends group and broadcast messages
• Change greeting daily (name and library, where you are today, how to

reach you in an emergency)
• Change internal message when on vacation; sends messages to be

delivered at a future date (like holiday or birthday greetings.)

Audio Conference Calls
• Participate in conference calls (on phone or on speaker phone)
• Reserves conference call line (your department’s or your own) for

professional or other work-related meetings.

Wireless Phone
• Use wireless phone to call or get calls from office, home, or voice mail

while traveling
•    Use wireless phone for messaging, paging, data, games, or Internet.
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Data

E-Mail/Internet Access
• Send/read/respond to individual e-mail messages
• Send group e-mail messages
• Send or forward attachments, such as documents, spreadsheets,

graphics
• Subscribe to or participate in listservs or online e-news
• References library and other web pages/URLs

Web site
• Your classroom, library, or department has a web site
• You have a personal web site
• You create and maintain a web site(s)

Pager
• Wear basic pager
• Use pager with a message feature
• Pager (with messaging) and wireless phone is combined

Fax or Fax-Back
• Preprogrammed lists of key/most frequently faxed numbers
• Fax documents directly from your computer

Video

Interactive Videoconferencing
• Never participated in an interactive videoconference, but heard about

them
• Use desktop or room-sized videoconferencing for professional

development, courses, meetings, virtual field trips, special guest
presentations, interviewing

Videostreaming and Webcasts
• Have seen videostreamed material, but have not yet used it to show

information
• Have participated in a State Library InfoPeople webcast in 2001 or

2002
• Our web site links to videostreamed material
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Marketing Plans Made Simple

It is now time to look at how to market the library or library program.
Develop and present a plan for your own event, campaign, or program. Be sure
your media plan goes beyond printed material and incorporates voice, data,
and/or videoconferencing tools.  Use this simple template and look at a few “case
studies” for library events, campaigns, and programs.

BASIC TEMPLATE:

1. Catchy Title_________________________
• Subtitle (such as on-going campaign, event, program)_____________
• Limit following plan to 1-4 pages, but include as many attachments as

needed.

2. Executive summary
• Answers who, what, when, where, why in 50 words or less.

3. Marketing strategy and tactics
• Elaborate on how.

4. Goals
• Short-term:
• Long-term:  (or bigger goal)

5. Media plan
• What are your traditional (print) and electronic means for

communicating?
• Will you promote on a web site?  Remember to refer people to your

web site for more information—on all your communications refer to
your web site

6. Timeline-project checkpoints
• Include who is taking the lead on different action items

7. Measurement
• How will you measure success?

8. Attachments
• Tip sheets, brochures, fact sheets or press releases, workshop flyer,

promotional bookmark.
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Case Study
(2-page SAMPLE)

A City of Readers Spring Celebration
Case Study: A 4 week Celebration of Literacy

by XYZ Public Library System

Executive Summary

“XYZ CITY, A City of Readers” is an annual literacy celebration by the city
of XYZ and ABC, a non-profit organization housed in our city’s school district
offices.  The celebration’s planning team has representatives of ABC, the school
district, public library children’s librarians, and others (such as a local California
Reading Association affiliate, science museum, and a Mother-Daughter Book
Club.)

Marketing Strategy and Tactics

ABC facilitates and funds the annual city literacy celebration.   The
coordinator has a binder (historical information including dates, contacts, past
participants) that outlines the celebration’s simple goal:  to celebrate literacy each
spring and promote “XYZ, a City of Readers.”  The coordinator relies heavily on
phone calls and e-mail for communicating with past and prospective participants.

• Introductory e-mail and invitation to join planning group (January)
• Agenda for first meeting (early February)
• Set schedule of dates through April kick-off event

A small team of planners, representing ABC, the school district, the city
library, and two literacy advocates met to get grounded on past celebrations and
goals for this year’s celebration.  This year’s celebration will run April 20-May 31.
A series of planning meetings and interim assignments included (not
comprehensive):

• Logistics for Kick-off celebration at mall (separate document)
• Participating organizations, key contact information, volunteers
• Number of tables, table location and assignments, handouts, signage
• Young Authors’ Faire (local CRA to organize)
• Entertainment (children’s librarian to research)
• Arts and crafts (preteen volunteers from mother-daughter book club)
• Community readers (15 minute time slots; X to organize)
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• Public library presence (librarian lead person to organize)
• Mother-daughter book club table (book club to organize)
• Costumed characters
• Informational table with literacy fair map (ABC lead person to organize)
• Additional groups to approach: SPCA, Project READ, YMCA, other city

agencies.
• Brainstorming for community groups to participate during 4 week

celebration.
• End event or “grand finale.”
• Publicity:  “Get Caught Reading” theme, with pictures of famous local

people reading (families, politicians, board members); have police
officers issue reading citations; invite local politicians

Goals

• Short-term: To celebrate reading in XYZ, a City of Readers, for 4
weeks starting with a “Kick-off” at mall on Saturday, April 20 and
having a grand finale on May 31.

• Long-term: To promote reading and increase literacy level in the City of
XYZ, CA, a City of Readers.

Media Plan

Work through school district and city library press relations channels to get
local newspaper coverage.  Provide written materials as well as photos from
related “Get Caught” promotion.

Timeline-Project Checkpoints

XYZ, a City of Readers’ celebration has a number of key checkpoints,
including:

• Monthly planning meetings (with e-mail updates on action items)
• March 1—Finalize publicity for mall kick-off, 4/20
• March 15—Information to schools
• April 8—Reminder on intercession; schools get out on Wednesday
• April 19 -20—Set up tables in mall; 4-hour literacy fair at mall; clean-up
• May 31—End event



103

Measurement

There are a number of ways to measure success for a citywide literacy
celebration—e.g., amount of press coverage (number of articles, length of
articles, front page vs. inside placement, local vs. broader coverage), book sales
or circulation, and “family or celebrity reading” photos and portraits.  This
celebration might also be used as an example of the city or  library’s commitment
to promoting literacy, an example that could be used in a grant request.  Or, this
celebration could be used as an example of ongoing collaboration with local
school and community organizations.20

                                                  
20   California public libraries seeking Prop 14 bond money for new library construction and
modernization are encouraged to have long-term relationships with local school districts.  This is
a highly competitive process, so the Library Bond Board will scrutinize evidence of school-library
collaboration.
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Library Marketing, Graphics, and Advocacy Resources

Here are a few of my favorite resources ranging from print, web-based
sources, associations, and so on.

Library marketing in a networked world is about networking—using the
telecommunications network, the Internet, and people networking. Think of your
colleagues and collaborators as members of your marketing team or advisory
board.

• List of local media contacts.  Go to your library newspaper and
magazine shelves, pick-up the latest issues, turn to the editorial
information page,  and make a list of editors and their contact
information.  Work with your city or county public information officer
(PIO) and ask for further insight on these and other local media
contacts.  Consider calling local media contacts for an appointment so
you can introduce yourself and how your library can best provide
research support for them.  Your goal should be twofold:  to know who
to contact and to develop a long-term relationship with media
representatives.

• Identify information outlets and literature distribution locations beyond
library locations.  Examples include stores that have big display
windows.  Ask the store manager how to reserve the space from time
to time for library displays.  Other examples include city or community
recreational facilities.  Inquire about promoting their programs in library
branches and displaying library program material at recreational
centers.  Do the same with government and school websites.  Invite
other government agencies, school districts, and other community
organizations to promote or link to the library website.

• Line up suppliers for program giveaways and other promotional items.
Balloons, stickers, pencils, t-shirt and other promotional items can vary
in cost, design, and creative use.  Identify local print and sign
shops—they generally can print your logo and message on items—or
have relationships with specialty companies.  Representatives from
premium incentive firms often will come to your location with samples
and a sales pitch.  Before you start looking for ideas, know your
maximum cost per item and total number of items so you narrow your
search.  For example, if you are planning a summer reading program
and anticipate 3,000 students to sign up, you might want to look at
prizes costing a quarter or less (bookmarks, pencils, or erasers with
library message and URL printed on it) and a free age-appropriate
book.  Line up local vendors who are interested in contributing gift
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certificates or other items in exchange for positive visibility in the
community.

• Read marketing articles and books.  A favorite publicity reference is
Marcia Yudkin’s "6 Steps to FREE Publicity."  It is not library-specific,
but is well-written and a handy tool to keep by your desk to refer to
from time to time throughout your career.

• Browse the business marketing/PR sections of your own public library
or your local bookstore. You will see a wide selection.  Search online
booksellers (Amazon, Barnes and Noble, etc.) to help identify what
books are popular or new.  ALA store has library-specific marketing,
graphics, and advocacy resources (http://www.ala.org/).
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VII.  Webliography
Jenna Hartel

About 21st Century Literacies

Institute for Information Literacy (IIL) (http://www.ala.org/acrl/nili/nilihp.html).
Home page of ACRL’s Institute for Information Literacy (IIL).
Provides links to programs, best practices, community partnership
information, and additional sources about information literacy.

National Forum on Information Literacy (NFIL) (http://www.linfolit.org/).  The web
site of the NFIL, a consortium of organizations united to support
information literacy efforts.
The site describes the group’s membership and activities, and also
provides good links to information literacy definitions, reports, publications,
and other sites.

The Nuts and Bolts of the Big6: In search of Information literacy
(http://www.kn.pacbell.com/wired/big6/).

Office of Literacy and Outreach Services, an office of the American Library
Association (http://www.ala.org/olos/).
Gateway to a wide range of resources on Information Literacy, from the
ALA.

SBC Pacific Bell Knowledge Network Explorer 21st Century Literacies
(http://www.kn.sbc.com/wired/21stcent/).   
Developed by a team of literacy experts from UCLA, SBC Pacific Bell, and
the Center  for Children and Technology, this web site provides teachers
and librarians with more than 30 lesson plans in information, media,
multicultural, and visual literacy as well as bibliographic and web-based
resources to support young people in acquiring the skills needed for
today’s multimedia world.
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Directory of Online Resources for Information Literacy

Center for Media Literacy (http://www.medialit.org/), 4727 Wilshire Boulevard,
Suite 403, Los Angeles Ca 990010.
Home page for a nonprofit organization that develops materials that
promote critical thinking about the media.

University of South Florida (http://cas.usf.edu/lis/il/)
An excellent directory that provides links to: assessments, bibliographies
and webliographies, conferences, definitions, papers, presentations and
more.

Web of Deception: Threats to Children from Online Marketing.  Washington, DC,
Center for Media Education, 1996.  Excerpts available online
(http://www.cme.org/cme).
An analysis of marketing practices used to target children online from a
nonprofit organization dedicated to improving the quality of electronic
media for children and families.

Training Principles for Adult Learners

Adult Literacy & Your Library: Curriculum and Instruction
(http://www.ala.org/literacy/reference/ci/index.html).
A selection of good full text sources about literacy curriculum and
instruction in public libraries, from the ALA.

LOEX Clearinghouse for Library Instruction
(http://www.emich.edu/public/loex/loex.html).
The web site of the Library Orientation Exchange. Contains the collection
of print materials on information literacy such as one-page point-of-use
handouts, bibliographies and subject guides, pathfinders; instructional
video and audiotapes; and CD-ROMS and Internet sites. These materials
are donated by member libraries and librarians. Very few commercially
produced items. Most items may be copied and used freely by member
institutions.

Quick Training Tips (http://www.QuickTrainingTips.com/).
Recommended Readings for Librarians New to Instruction

(http://www.ala.org/acrl/nili/readings.html).
A listing of the best readings on instruction from librarians and others
active in the field, from the ALA.

Thorton, Ann, “Teaching the Library at SIBL,” Computers in Libraries (February
1999) (http://www.infotoday.com/cilmag/feb99/story2.htm).

Upper Hudson Library System.  TNT: Training Net Trainers for Dynamite Library
Services (http://www.uhls.org/tnt).
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Zemke, Ron and Susan Zemke.  330 Things We Know For Sure About Adult
Learning,2, Innovation Abstracts, v. 6, no. 8 (March 9, 1984)
(http://www.hcc.hawaii.edu/intranet/commi…/FacDevCom/guidebk/
teachtip/adults-3.h.).

Activities, Exercises, and Tutorials

LOEX Clearinghouse for Library Instruction Tutorial Listing
(http://www.emich.edu/public/loex/islinks/tutlinks.htm)
A list of some of the best information literacy tutorials on the web.

The Nuts and Bolts of the Big6, The Game
(http://www.kn.pacbell.com/wired/big6/game/).
An online game that guides students through information problem solving.
Designed for grades 5-6 but may be of interest to other ages.

TILT: The University of Texas Information Literacy Tutorial
(http://tilt.lib.utsystem.eduk/).
An interactive, web-based library tutorial that prepares users to “explore
and research the online world.” Widely considered to be one of the best of
its kind on the web.

Parents, Computers, and the Internet

"Cool Sites for Kids."  Chicago: Association for Library Service for Children.
(http://www.ala.org/alsc/children_links.html).
Bookmark this site.  It's kept up-to-date by a committee of ALSC.  Links to
sites in three major categories:  Reading and Writing, Facts and Learning,
and Just for Fun.

"ICONnect: Connecting Learners to Information."  Chicago: Association of School
Librarians (http://www.ala.org/ICONN/).
An interactive site maintained by a committee of AASL.  Look especially at
its "Families connect" section.

"The Librarian's Guide to Cyberspace for Parents and Kids."  Chicago: American
Library Association (http://www.ala.org/parentspage/greatsites/
guide.html).
Safety tips, definitions, guidelines for parents.

MaMaMedia.Com (http://www.mamamedia.com/).
Dr. Idit Hartel, a graduate of MIT's Media Lab, is responsible for this
quality online resource for children and parents.  The pages "for grown-
ups" are filled with useful information on everything from digital field trips
and criteria for evaluating web sites for children to a discussion of Furbys
and other computer-assisted toys.
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The Parents' Guide to the Information Superhighway: Rules & Tools for Families
Online, second edition.  A Publication of the Children's Partnership with
the national PTA and the National Urban League, May, 1998
(http://www.childrenspartnership.org/).
The best general guide for parents we've seen.

The Parent's Guide to the Internet.  Washington, DC: U.S. Department of
Education (http://www.ed.gov/pubs/).
Not as user-friendly as the previous publication, but still a reliable and up-
to-date guide.

"SafeKids.Com” (http://www.safekids.com/).
Includes links to other good resources.  Covers privacy and general safety
issues for children, teens, and parents.
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